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Abstrak: Pendidikan nonformal memperluas kesempatan belajar dan mengembangkan sumber daya 

manusia, bagi masyarakat yang terbatas aksesnya terhadap pendidikan formal. Keberhasilannya ditentukan 

program pembelajaran dan dukungan lingkungan sosial serta kebijakan pendidikan. Penelitian ini bertujuan 

menganalisis integrasi modal sosial dan kebijakan pendidikan dalam pengembangan sumber daya manusia 

melalui pendidikan nonformal. Penelitian menggunakan pendekatan kualitatif dengan kajian pustaka 

terhadap 30 publikasi periode 2016-2026, meliputi artikel jurnal, buku akademik, dokumen kebijakan, dan 

laporan. Data dianalisis melalui analisis isi dengan identifikasi, pengelompokan, dan sintesis tema. Hasil 

kajian mengidentifikasi lima aspek: penguatan jaringan sosial dan partisipasi masyarakat, hubungan timbal 

balik dan pertukaran pengetahuan, pembentukan nilai dan tanggung jawab, pengembangan kepercayaan dan 

kerja sama, serta peningkatan kapasitas adaptif menghadapi perubahan sosial dan teknologi. Temuan 

menunjukkan modal sosial memperkuat hubungan lembaga pendidikan, masyarakat, dan pembuat 

kebijakan. Implikasinya, kebijakan pendidikan nonformal perlu mengintegrasikan jaringan sosial, 

kepercayaan, kerja sama, dan partisipasi masyarakat untuk mendukung pengembangan sumber daya 

manusia yang inklusif dan berkelanjutan.  
 

Kata Kunci: Modal sosial, kebijakan pendidikan, pendidikan nonformal, pengembangan sumber daya 

manusia, pembelajaran sepanjang hayat. 
 

Abstract: Non formal education broadens learning opportunities and develops human resources for 

communities with limited access to formal education. Its success is determined by learning programmes, 

the support of the social environment, and education policy. This study aims to analyse the integration of 

social capital and education policy in human resource development through non-formal education. The 

study employed a qualitative approach involving a literature review of 30 publications from 2016 to 2026, 

comprising journal articles, academic books, policy documents and reports. The data were analysed using 

content analysis, involving the identification, categorisation and synthesis of themes. The findings 

identified five aspects: the strengthening of social networks and community participation; reciprocal 

relationships and the exchange of knowledge; the formation of values and responsibility; the development 

of trust and cooperation; and the enhancement of adaptive capacity in the face of social and technological 

change. The findings indicate that social capital strengthens the relationships between educational 

institutions, the community and policymakers. Consequently, non-formal education policy needs to 

integrate social networks, trust, cooperation and community participation to support inclusive and 

sustainable human resource development.  
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INTRODUCTION 

Education is one of the key elements of human development as it provides 

individuals with the opportunity to develop the knowledge, skills and abilities required 

for life in society. Education is one of the dimensions used to measure the success of 

human development through the Human Development Index (HDI) (Ekawati et al., 

2025). In the Central Statistics Agency’s (BPS) measurements, the education dimension 

is reflected through expected years of schooling and average years of schooling. These 

two indicators illustrate both the educational opportunities available to the public and 

the educational attainment achieved by the population. In 2020, Indonesia’s HDI stood 

at 71.94, an increase of 0.02 points compared with 2019. Although there was an 

increase, HDI growth in that year slowed due to the COVID-19 pandemic. The BPS 

explains that this slowdown was primarily influenced by a decline in real per capita 

expenditure, whilst the education indicators continued to show an increase (Statistik, 

2020, 2021). This data demonstrates that human development is not only related to the 

availability of educational opportunities, but is also influenced by the social and 

economic conditions that shape the population’s ability to take advantage of those 

opportunities. 

Education does not, in essence, end once a person has completed a particular level 

of schooling. Social change, technological developments and the dynamics of the world 

of work mean that a person’s knowledge and skills need to be continually updated to 

remain relevant to the demands of life and work (UNESCO, 2017). In this context, 

education must be understood as a lifelong process, taking place not only through 

formal educational institutions but also through non-formal and informal education, 

work experience, and interactions in everyday life (OECD, 2021, 2025; Law of the 

Republic of Indonesia No. 20 of 2003 on the National Education System, 2003). 

Education evolves in tandem with changes in human civilisation and plays a role in 

fostering creativity, innovation and individual potential (Karsiwan & Sari, 2021; Tawa, 

2019). This concept aligns with the principles governing the national education system, 

which positions education as a lifelong process of cultural development and 

empowerment (Maulidia Aulia Putri et al., 2024). Thus, education must not be directed 

solely towards academic achievement at school, but must provide scope for the public to 

continue learning in line with their needs and changes in their living environment. In 

this context, the quality of human resources is determined not only by the level of 

formal education attained, but by an individual’s ability to acquire new knowledge, 

develop skills, and adapt to social, economic and technological changes. 

The relationship between education and the quality of human resources is linked 

to the state’s responsibility to guarantee learning opportunities for all citizens. Article 

31 of the 1945 Constitution of the Republic of Indonesia affirms the right of citizens to 

receive an education. This provision is subsequently elaborated upon in Law No. 20 of 

2003 on the National Education System. This law stipulates that education is delivered 

through formal, non-formal and informal channels. Article 26 specifically states that 

non-formal education serves to develop the potential of the community, with an 

emphasis on the acquisition of functional knowledge and skills, as well as the 

development of professional attitudes and character. It may take the form of life skills 

education, literacy education, skills education and vocational training, equivalency 

education, courses, training institutions, study groups and community learning centres. 

These provisions demonstrate that non-formal education is not merely an administrative 

complement to formal education, but rather an integral part of the national education 
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system that provides learning opportunities in accordance with the needs of the 

community (Law of the Republic of Indonesia No. 20 of 2003 on the National 

Education System, 2003). 

Although access to education continues to be expanded, the issues of equity and 

sustainability in education still require attention. These challenges relate not only to 

people’s ability to enrol in educational institutions, but also to their ability to continue 

their learning and access high-quality educational services (Mayzar & Karsiwan, 2024; 

Rasyid et al., 2025). The Central Statistics Agency (BPS), through its publication 

‘Education Statistics 2024’, presents an overview of education based on the results of 

the March 2024 National Socio-Economic Survey and school enrolment data for the 

2023/2024 academic year. This publication covers the state of education at both national 

and provincial levels, including school enrolment, educational attainment, the number 

of schools, classroom conditions, sanitation, and teaching staff (Statistik, 2024). This 

data is important because educational issues cannot be assessed through a single 

indicator alone, such as the school enrolment rate. The condition of educational 

facilities, the availability of teaching staff, and regional disparities must also be taken 

into account to gain a more comprehensive understanding of the quality of educational 

services. 

Data on school dropout rates must be interpreted carefully to avoid drawing 

exaggerated conclusions. According to the 2024 People’s Welfare Indicators publication 

issued by the Central Statistics Agency, the school dropout rate for the 2023/2024 

academic year stood at 0.19 per cent at primary school level, 0.18 per cent at lower 

secondary school level, 0.19 per cent at upper secondary school level, and 0.28 per cent 

at vocational secondary school level (Statistik, 2024). These figures indicate that school 

dropout rates are still observed across all recorded levels of education, with the highest 

percentage at vocational secondary school level. Nevertheless, the data covering five 

academic years in this publication reveals a fluctuating pattern and does not show a 

continuous increase across all levels. Therefore, educational issues are best understood 

through multiple dimensions simultaneously, such as educational continuity, service 

disparities, families’ socio-economic conditions, and the community’s skills 

requirements. This approach is crucial to ensure that education policy is not solely 

focused on increasing the number of people in education, but also takes into account 

those sections of society who require learning opportunities through alternative 

educational pathways. 

In relation to this issue, non-formal education occupies a strategic position as it 

provides a wider range of learning opportunities that can be tailored to the needs of the 

community. The role of non-formal education institutions in tackling unemployment in 

the digital age demonstrates that courses and self-directed learning activities can help 

people develop the skills needed to cope with changes in the world of work (Latifa & 

Pribadi, 2021). Meanwhile, improving access to non-formal education is one of the 

efforts to address demographic challenges and improve the quality of life for the 

community (Muhammad Ancha Sitorus & Hutasoit, 2021). The research by Sitorus and 

Hutasoit identifies the mapping of social capital as a crucial element in expanding 

access to non-formal education. Both studies demonstrate that non-formal education is 

not merely about the provision of learning programmes, but is also linked to community 

conditions, skills requirements, and the social support that enables learning activities to 

take place. Therefore, non-formal education must be positioned as a strategic pathway 

in supporting lifelong learning and human resource development. 
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However, the existence of non-formal education programmes does not in itself 

guarantee that the whole community can participate actively. The implementation of 

such programmes requires policy support, institutional backing, resources and 

community involvement. Therefore, the effectiveness of education policy must be 

assessed in terms of its ability to foster cooperative relationships between the 

government, educational institutions, families, community organisations and other 

stakeholders. In the context of such community involvement, social capital is a relevant 

concept for explaining how relationships between individuals and groups can support 

the delivery of education. Social capital generally relates to trust, norms, social 

networks and reciprocal relationships that enable members of the community to work 

together to achieve common goals. The role of social capital in school education 

highlights the importance of fostering trust, values or norms, social networks, 

cooperation and participation in supporting improvements in the quality of education. 

This study demonstrates that the educational process does not take place in a vacuum, 

separate from social life. The relationship between educational institutions, families and 

the community can serve as a source of support for learning activities (Fadli, 2020; 

Karsiwan et al., 2023). Trust facilitates communication and cooperation; shared norms 

provide guidelines for action; whilst social networks open up opportunities to exchange 

information and resources. These elements can serve as vital assets for the delivery of 

non-formal education, which is closely linked to the needs and potential of the 

community. 

The theoretical basis for the relationship between social capital and human 

resource development can be found in the concept of social capital as a resource 

embedded within the structure of social relationships, which individuals can utilise to 

achieve specific goals  (Coleman, 1988). Coleman outlines several forms of social 

capital, including obligations and expectations, information channels, and social norms, 

whereby social relationships within the family and the community can be linked to the 

formation of human capital, including the continuity of children’s education. This line 

of thought is important for research into non-formal education, as the community’s 

learning process is also influenced by the social relationships around it. Family support, 

community communication, trust in programme organisers, and the availability of 

information networks can help communities gain access to learning opportunities. Thus, 

social capital can be understood not as a substitute for material resources or institutional 

policies, but as a relational resource that can complement both in supporting the 

educational process. 

Research on social capital in the context of education indicates that social 

relationships can play a role in the management and utilisation of educational resources 

(Wu & Norwaliza Binti Abdul Wahab, 2023). This research suggests that educational 

development depends not only on the availability of material resources, but also on the 

ability of institutions to build relationships and cooperation with their social 

environment. Although Wu and Abdul Wahab’s research focuses on rural schools, its 

theoretical findings are relevant to consider in non-formal education. Non-formal 

educational institutions frequently engage with community organisations, local 

government, families and other social groups. These relationships have the potential to 

support the exchange of information, strengthen participation and facilitate the 

utilisation of resources available within the local community. 

Besides social capital, human resource development is linked to ongoing 

investment in education and training. The role of investment in human capital in 
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improving the quality of human resources in the field of education in the digital age. 

Their study identifies education and training as a vital component in developing 

individuals’ abilities to cope with technological change and the demands of the labour 

market (Tinneke Sumual & Rotty, 2024). This perspective reinforces the understanding 

that human resource development cannot be achieved through education at just one 

stage of life. Non-formal education can support these needs through courses, workplace 

training, equivalency education, and various forms of community-based learning. 

However, the successful implementation of such programmes still requires institutional 

and policy support that takes into account social conditions and the needs of the target 

groups. 

Lifelong learning demonstrates that participation in education is not solely 

determined by the availability of programmes, but is influenced by the social, cultural 

and economic conditions of society. Participation in learning is linked to individual 

characteristics, education providers, as well as the social environment and policy 

(Boeren, 2017; Boeren et al., 2010). A family’s social background and cultural capital 

also shape an individual’s opportunities and propensity to engage in learning  

(Cincinnato et al., 2016; Pieńkosz et al., 2025). Furthermore, the ability to utilise 

resources and overcome barriers influences adults’ decisions to learn (Broek et al., 

2023). Therefore, the expansion of learning opportunities must take into account the 

circumstances and needs of the community, not merely the availability of educational 

programmes. UNESCO, through its Recommendation on Adult Learning and 

Education, explains that adult education is an essential part of lifelong learning. Its 

scope encompasses formal, non-formal and informal educational processes that enable 

adults to develop and enrich their skills for life, work and the interests of their 

communities.  

Although previous research has addressed social capital in education, education 

policy, non-formal education, lifelong learning and human resource development, each 

study has had a different focus. Fadli (2020), for example, emphasises the role of social 

capital in school education, whilst Sitorus and Hutasoit (2021) discuss access to non-

formal education in relation to demographic issues and the mapping of community 

social capital. Latifa and Pribadi (2022) examine the role of non-formal educational 

institutions in addressing unemployment in the digital age. Meanwhile, Wu and Abdul 

Wahab (2023) discuss the utilisation of social capital in the allocation of educational 

resources in rural schools, and Sumual, Lumapow, and Rotty (2024) highlight 

investment in human capital for improving the quality of human resources in the field of 

education. These studies provide an important foundation for understanding each 

concept, but have not specifically elucidated the relationship between social capital, 

education policy, and human resource development within a single discussion centred 

on non-formal education. 

This gap highlights the need for research that not only examines social capital, 

education policy and human resource development in isolation, but also explores how 

these three elements are interrelated in the delivery of non-formal education. The key 

issue is not merely whether social capital plays a role in education, but rather how the 

elements of social capital can be linked to the direction and implementation of 

education policy so as to support community participation and human capacity 

development. This study is important because non-formal education operates within a 

diverse social environment and often requires the involvement of various stakeholders. 

By linking social and policy dimensions, the delivery of non-formal education can be 
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understood more comprehensively, both in terms of institutional support and the social 

relationships that develop within the community. 

Given this gap, the novelty of this research lies in its attempt to examine the 

interrelationship between social capital, education policy and human resource 

development in non-formal education. These three concepts are not discussed in 

isolation, but are viewed as interrelated elements in supporting the delivery of non-

formal education and lifelong learning. Through a review of the literature, this study 

seeks to explain how trust, social norms, networks, cooperation and community 

participation can be linked to education policy to develop the capacity of both 

individuals and communities. Thus, this study is expected to strengthen the theoretical 

understanding of the role of social capital in non-formal education policy. Its 

contribution focuses on developing this understanding, rather than on testing causal 

relationships or measuring programme effectiveness through empirical research. 

This study aims to analyse how social capital can be integrated into education 

policy to support human resource development through non-formal education. By 

reviewing and synthesising the findings of previous research and various relevant 

theoretical perspectives, this study is expected to provide a clearer understanding of the 

relationship between social capital, education policy and the delivery of non-formal 

education. The findings of this study are expected to enrich the literature on education 

policy and serve as a basis for consideration by the government, educational institutions 

and civil society organisations in increasing participation, strengthening cooperation and 

ensuring the sustainability of non-formal education programmes. 

 

METHOD 

This study employs a qualitative approach using the integrative literature review 

method. This method was chosen because the study aims to examine and synthesise the 

findings of previous research and theoretical perspectives on the integration of social 

capital and education policy in human resource development through non-formal 

education. The review was conducted to understand conceptual developments, identify 

trends in research findings, and construct a theoretical understanding of the 

interrelationships between social capital, education policy, and the delivery of non-

formal education. A literature review is a research method that can be used to 

summarise previous research findings, identify knowledge gaps, and provide a basis for 

theoretical development (Snyder, 2019). An integrative literature review enables 

researchers to synthesise various findings and perspectives to generate new 

understanding or knowledge  (Torraco, 2016). Consequently, this study does not collect 

data directly from respondents but utilises written documents and academic publications 

as its primary data sources. 

The research data sources include scientific journal articles, academic books, 

education policy documents, and reports from institutions relevant to the focus of the 

study. The literature reviewed covers discussions on social capital, education policy, 

human resource development, non-formal education, adult learning, and lifelong 

learning. The literature search was conducted using academic databases and search 

engines, namely Scopus, Web of Science, ERIC, and Google Scholar. The use of these 

various search sources was intended to identify relevant publications from the fields of 

education, social sciences, and public policy. 

The search was conducted using keywords in both Indonesian and English, 

including social capital, education policy, human resource development, human capital, 



130 

 

JSP (Journal Social Pedagogy), Vol. 7, No. 2, July-December 2026   I   Pages: 124 - 141 

non-formal education, adult learning, and lifelong learning. The keywords were used 

both individually and in combination to identify publications relevant to the research 

objectives. The primary literature was restricted to publications from 2016 to 2026. 

However, publications issued prior to this period were still utilised to a limited extent 

where they held significant importance as a theoretical foundation or source of 

fundamental concepts. In this way, the most recent literature formed the primary basis 

for the discussion, whilst earlier works were used to strengthen the research’s 

conceptual framework. 

The selection of literature was based on inclusion and exclusion criteria. The 

inclusion criteria comprised: (1) Publications discussing social capital, education policy, 

non-formal education, or human resource development; (2) Possessing clear and 

traceable bibliographic details; (3) The content of the document being accessible for 

review; (4) Containing research findings, theoretical discussions, or policy information 

relevant to the focus of the study. Meanwhile, publications that do not have clear 

publication details, are not relevant to the research objectives, or do not provide 

sufficient information for analysis were not used as primary sources. These criteria were 

applied to ensure the relevance and traceability of the information forming the basis of 

the synthesis. 

Data collection was carried out in several stages. Firstly, the researcher searched 

for publications using pre-defined keywords. Secondly, the titles and abstracts of the 

publications were examined to assess their suitability for the research focus. Thirdly, 

publications meeting the initial criteria were read in full to ensure the relevance of the 

content and the adequacy of the information. Fourthly, documents meeting the criteria 

were designated as sources for analysis. Based on this process, this study focused on 30 

publications relevant to the research topic. This figure refers to the publications that 

were reviewed and used in the synthesis process, not the total number of supporting 

sources used in the writing of the article. 

Information was gathered from documents using a recording sheet or data 

extraction matrix (document review matrix). This matrix is used to systematically 

record and categorise information, including the author’s name, year of publication, title 

of the publication, type of source, research or discussion objectives, research approach, 

key findings, the concept of social capital discussed, its relevance to education policy, 

and its relevance to non-formal education and human resource development. This 

recording enables information across publications to be compared, similarities and 

differences in findings to be identified, and the analysis process to be conducted in a 

more focused manner. Bowen explains that document analysis is a qualitative research 

method that enables researchers to examine and interpret documents to gain 

understanding and develop knowledge (Bowen, 2009). 

The data were analysed using qualitative content analysis, employing both 

deductive and inductive approaches (Elo & Kyngäs, 2008). The analysis began with a 

thorough reading of the documents to understand the content and context of each 

publication. Relevant information was then identified and coded based on four areas of 

focus: social capital, education policy, non-formal education, and human resource 

development. The use of predefined concepts as the basis for coding refers to the 

directed content analysis approach described. Subsequently, codes with similar 

meanings were grouped into broader categories. These categories were compared across 

sources to identify patterns, similarities, differences and theoretical links (Hsieh & 

Shannon, 2005). The researchers remained open to the possibility of new categories 
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emerging that were not fully covered by the initial concepts. The integration of coding 

based on the theoretical framework and findings emerging from the documents is 

consistent with both deductive and inductive approaches (Fereday & Muir-Cochrane, 

2006). The resulting categories were then developed into main themes to address the 

research objectives, whilst adhering to the principles of theme development and 

interpretation in thematic analysis (Braun & Clarke, 2006). 

The synthesis was compiled whilst taking into account the context and 

characteristics of each publication to ensure that the findings of any single study were 

not over-generalised. In the analysis, social capital was examined through the elements 

of trust, social networks, norms, reciprocal relationships and community cooperation. 

The validity of the data was ensured by checking the credibility, consistency and 

traceability of sources and the analytical process. These steps were taken to minimise 

subjectivity, ensure the accuracy of interpretation, and guarantee that the study’s 

conclusions are based on verifiable literature. Through these procedures, this study is 

expected to produce a systematic synthesis regarding the integration of social capital 

and education policy in human resource development through non-formal education. 

 

RESULTS AND DISCUSSION 

 

A. Social Capital as the Foundation for Human Resource Development through 

Non-formal Education 

A review of the literature indicates that social capital is a key aspect in 

understanding human resource development through non-formal education. Social 

capital is not merely about relationships between individuals, but encompasses 

resources that can be obtained through social networks, trust, norms, reciprocal 

relationships and cooperation. These elements form the social conditions that enable 

communities to exchange information, share experiences, and engage in learning 

activities. Thus, human resource development does not depend solely on the availability 

of educational facilities and resources, but is linked to the capacity of institutions and 

communities to build social relationships that support the learning process. 

Social capital in school education highlights that trust, values or norms, social 

networks, cooperation and participation are elements that need to be developed in 

efforts to improve the quality of education (Fadli, 2020). Meanwhile, social capital is 

viewed as a resource that can be harnessed to support the delivery of learning and the 

improvement of the quality of madrasah education (Dirsa, 2021). Both studies 

demonstrate that social relationships can serve as a source of support for the delivery of 

education. However, as both focus on school and madrasah education, their application 

in the context of non-formal education should be understood as a theoretical foundation 

rather than as direct evidence of the effectiveness of non-formal education programmes. 

The relationship between social capital and institutional development is evident in 

research on social capital-based educational leadership in private secondary schools, 

which offers the perspective that social networks and relationships can serve as 

resources in the management of educational institutions (Suwadi, 2017). This is 

important because the delivery of non-formal education often involves various 

stakeholders, such as programme managers, educators, the government, community 

organisations, families and learners. Relationships between these parties can facilitate 

the exchange of information, the coordination of activities, and the utilisation of 

resources available within the community. 
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Research findings indicate that social capital within the school environment 

encompasses networks, trust, norms, friendships and cooperation, whereby the school’s 

initiatives in building cooperation with various stakeholders are one of the factors 

supporting the utilisation of social capital (Fathurrohman, 2019). On the other hand, the 

study noted obstacles in the form of human resource qualifications and facilities and 

infrastructure that are not yet fully adequate. These findings demonstrate that social 

capital can support institutional development, but its existence does not automatically 

replace the need for competent human resources and adequate educational facilities. 

From a theoretical perspective, this relationship can be explained through the 

concept of social capital as proposed by Bourdieu, Coleman and Putnam. Bourdieu 

views social capital as both actual and potential resources associated with the possession 

of relatively enduring networks of relationships. This perspective helps to explain that 

membership of social networks can provide access to information, support and 

resources (Bourdieu, 2002), whereby social capital functions to facilitate action through 

obligations and expectations, channels of information, and norms accompanied by 

sanctions (Coleman, 1988). Meanwhile, Putnam highlights trust, norms of reciprocity, 

and networks of civic engagement as elements that underpin collective action—as 

relationships between individuals formed through social networks, as well as norms of 

reciprocity and trust. Putnam explains that networks of civic engagement can reinforce 

norms of reciprocity, build social trust, and facilitate the resolution of issues relating to 

collective action (Putnam, 2000). These three perspectives provide complementary 

explanations of the importance of social relationships in educational activities. 

In non-formal education, this perspective can be used to understand how social 

relationships help communities gain access to learning opportunities. Social networks, 

for example, can serve as channels for disseminating information about training, 

empowerment programmes or community education services. Trust can encourage 

community members to participate in activities organised by institutions or community 

groups (Karsiwan, 2022). Meanwhile, norms of reciprocity and cooperation can support 

the sharing of responsibilities in the organisation of learning activities. These 

relationships constitute the mechanisms that, conceptually, enable social capital to 

support community access to and participation in non-formal education. 

Rahmawati’s (2017) study provides an overview of the forms of social capital in 

the delivery of education at the Bojonegoro Integrated Model State Senior Secondary 

School. The study employed Coleman’s social capital theory, involving pupils, teachers, 

the headteacher and parents as research subjects. The results indicate that each group 

possesses social capital characterised by three indicators: trust, social networks and 

norms. The study explains that the school’s strengths constitute social capital in 

supporting the delivery of education (Rizki Rahmawati, 2017). Although focused on 

formal education, these findings illustrate that social capital can be possessed by various 

groups involved in the delivery of education. In the context of non-formal education, 

this understanding can be developed to highlight the importance of trust, social 

networks and norms in fostering cooperation between learners, tutors, administrators, 

families and community organisations. 

The use of resources from outside the education sector needs to be applied 

proportionately. Research findings indicate that the community’s social capital falls into 

the ‘moderate’ category and has a weak positive correlation with the management of 

tembawang (Melia et al., 2022). These findings cannot be used as direct evidence of an 

improvement in the quality of education. However, the study illustrates that social 
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capital plays a role in the management of shared resources within the community. Its 

relevance to non-formal education lies in the potential to utilise networks, norms and 

community cooperation to support collective activities. 

Based on this synthesis, social capital in the development of non-formal education 

can be understood through five interrelated dimensions (Fatonah et al., 2023). Firstly, 

trust: the confidence that members of the community and institutions have in one 

another’s commitment and responsibility. Secondly, social networks: the relationships 

that facilitate the exchange of information and access to resources. Thirdly, cooperation: 

the willingness of various parties to pool their capabilities and resources to achieve 

common goals. Fourthly, participation, which refers to community involvement in the 

planning, implementation and development of learning activities. Fifthly, shared values 

and norms, which are the guidelines governing behaviour, responsibilities and 

relationships amongst community members. 

These five dimensions do not exist in isolation. Trust can encourage participation, 

whilst social networks open up opportunities to build cooperation. Shared norms help to 

maintain reciprocal relationships, whilst participation provides space for the community 

to engage in educational activities. Thus, social capital can be understood as the 

relational foundation that underpins the delivery of non-formal education. Its 

contribution to human resource development lies primarily in its ability to create a 

social environment that supports the exchange of knowledge, community engagement 

and shared learning. 

 

B. The Role of Education Policy in Strengthening Social Capital and Human 

Resource Development 

Education policy determines the direction, priorities and institutional framework 

for the delivery of education. In the context of human resource development, policy 

functions not only as an administrative framework but also as the foundation for the 

provision of learning opportunities, equitable access, the improvement of service 

quality, and the sustainability of programmes. Policies designed with community needs 

in mind can create opportunities for various groups to access learning opportunities in 

line with their circumstances and requirements. Therefore, discussions on education 

policy must take into account the relationship between regulations, the capacity of 

implementing institutions, and the social conditions of the community. 

Education policy determines the direction, priorities and institutional framework 

for the delivery of education. It is important to understand the concepts of policy and 

strategic planning in determining the direction and implementation of educational 

programmes; furthermore, public policy is a process relating to government decisions 

and their implementation in response to community needs (Chairudin, 2023; Desrinelti 

et al., 2021). These two sources can be used to illustrate that the success of a policy is 

determined not only by the formulation of its objectives, but also by the implementation 

process and the capacity of the implementing bodies. In non-formal education, this 

means that policies need to be translated into programmes that are tailored to the needs 

of learners, the availability of resources, and the characteristics of the local community. 

Non-formal education differs from formal education in that it can be organised 

more flexibly in terms of time, location, target groups and learning formats. The role of 

non-formal educational institutions in tackling unemployment in the digital age (Latifa 

& Pribadi, 2021). This study identifies non-formal education as a key avenue for 

providing learning opportunities and skills development in response to changing societal 
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needs. In this context, education policy needs to support the delivery of programmes 

relevant to the needs of learners, including those with limited access to formal 

education. 

Community participation is a crucial aspect of education policy implementation. 

National education policy and its implementation in primary schools highlight the 

relationship between national policy and the delivery of education at the institutional 

level (Tawa, 2019). Although the focus of the study is on formal education, this 

discussion serves as a reminder that policies need to be translated into practices suited to 

the conditions in which they are implemented. In non-formal education, such 

adaptations may include the selection of materials, teaching methods, activity 

timetables, and forms of support that meet the needs of the community. 

The relationship between education policy and social capital is complementary. 

Policy provides the institutional framework, programme direction and legitimacy for the 

delivery of education. Meanwhile, social capital provides the community connections 

and support necessary to foster engagement in programme implementation (Indika 

Yustina & Karsiwan, 2026). Policies that open up opportunities for community 

participation can encourage the formation of collaborative networks between the 

government, educational institutions, social organisations and learners. Conversely, the 

networks and trust that develop within the community can help institutions understand 

citizens’ needs and strengthen communication during programme implementation. 

In the context of education policy, these elements can serve as social conditions 

that support programme implementation (Fadli, 2020). However, social capital cannot 

replace the government’s responsibility to provide equitable and high-quality education 

services. Community trust, for example, will not be sufficient if programmes are not 

supported by adequate funding, teaching staff, facilities and governance. Therefore, the 

strengthening of social capital must go hand in hand with improvements in institutional 

capacity and the accountability of education providers. 

Social change and technological developments require education policy to 

continually adapt to the changing times, with all the associated challenges and shifts in 

education policy in Indonesia (Tintingon et al., 2023). This discussion is relevant in 

demonstrating that education policy must adapt to changes in the educational 

environment. Lifelong learning and skills development are vital in addressing changing 

social and economic needs, as well as digital transformation (OECD, 2021, 2025). 

Meanwhile, UNESCO provides an international framework for adult learning and 

education (UNESCO, 2020). These documents reinforce the argument that non-formal 

education should be situated within the framework of lifelong learning, rather than 

merely serving as an alternative service for those who do not participate in formal 

education. 

A study of 155 recipients of the Jakarta Card for Outstanding Students (KJMU) 

showed that educational social assistance has a positive and significant influence on 

recipients’ behaviour  (Suputra & Eddyono, 2025). However, neither educational 

assistance nor recipients’ behaviour showed a statistically significant direct influence on 

the quality of human capital, as measured by academic achievement, work skills and 

study efficiency. These results suggest that financial support for education may be 

linked to behavioural changes, but is not necessarily sufficient to bring about direct 

changes across all indicators of human capital quality (Saputra & Karsiwan, 2024). 

Although Suputra and Eddyono’s study focused on higher education grants rather than 

non-formal education, its findings offer theoretical insights for the formulation of 
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human resource development policies (Suputra & Eddyono, 2025). Educational support 

needs to be linked to other services that help individuals develop and utilise their 

competences. In non-formal education, such support may take the form of learning 

support, network strengthening, recognition of learning outcomes, access to 

information, and links to employment opportunities or productive activities (Yulfiani & 

Karsiwan, 2025). Thus, education policy is not sufficient if it merely expands access to 

programmes; it must also ensure the continuity of support following the learning 

process. 

Overall, the literature review indicates that education policy and social capital 

serve different yet complementary functions. Policy provides direction, resources and 

institutional support, whilst social capital helps to build relationships, participation and 

cooperation at the community level. Non-formal education serves as a space where 

institutional support and social resources can be brought together through learning 

activities. The integration of these three elements can serve as a conceptual framework 

for understanding more inclusive and sustainable human resource development. 

 
C. Strategies for Strengthening Social Capital in the Delivery of Non-formal 

Education 

A synthesis of the literature indicates that strengthening social capital in non-

formal education requires an approach that encompasses interpersonal relationships, 

institutional capacity and community engagement. Social capital cannot be built solely 

through interpersonal relationships; rather, it must be developed into practices that 

support the delivery of learning programmes. Based on the literature reviewed, there are 

five strategies that can be employed to strengthen the role of social capital in human 

resource development through non-formal education. 

Firstly, strengthening participation in social networks. Social networks enable 

educational institutions and the community to obtain information, support and resources 

from various parties. Fadli (2020) explains that social networks are one of the elements 

of social capital that need to be developed within the educational environment (Fadli, 

2020). In non-formal education, networks can be strengthened by building relationships 

between programme organisers, local government, community organisations, the 

business sector, families and learners. These networks can be utilised to disseminate 

programme information, identify learning needs, expand resource support and connect 

learners with opportunities for skills development. 

The strength of a network is not measured solely by the number of parties 

involved, but by the quality of relationships and the sustainability of cooperation. An 

extensive network does not necessarily yield benefits if it is not accompanied by 

communication, clarity of roles and shared objectives (Sari et al., 2026). Therefore, non-

formal education institutions need to develop partnerships that are tailored to the needs 

of the programme and the capabilities of each party. In this way, social networks can 

serve as a means of expanding learning opportunities whilst strengthening the capacity 

of education providers. 

Secondly, fostering reciprocal relationships between learners, educators and the 
community. Reciprocal relationships demonstrate a willingness to provide mutual 

support, share knowledge and fulfil shared responsibilities. Coleman (1988) explains 

that obligations and expectations are a form of social capital that can facilitate action 

(Coleman, 1988). In non-formal education activities, this principle can be seen through 

learners’ willingness to share experiences, the community’s involvement in supporting 
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activities, and the providers’ commitment to delivering services tailored to learners’ 

needs. 

Social capital within the school environment requires the involvement of pupils, 

teachers, headteachers and parents through trust, social networks and norms. Although 

the context is formal education, the research illustrates that educational relationships 

involve various parties and are not limited to interactions between educators and 

learners (Rahmawati & Wahyudi, 2017). In non-formal education, reciprocal 

relationships can be developed through group discussions, experience-based learning 

activities, the sharing of skills, and community involvement in programme activities. 

Thus, learners are not merely positioned as recipients of services, but also as individuals 

who possess experience and knowledge to share. 

Thirdly, strengthening shared norms and collective responsibility. Social norms 

serve as guidelines that direct behaviour and relationships amongst members of the 

community. Coleman identifies norms as a form of social capital that can support 

collective action in the delivery of non-formal education; shared norms can be realised 

through agreements regarding discipline, mutual respect, openness, responsibility, and a 

commitment to participating in learning activities (Coleman, 1988). The existence of 

such norms can help create an orderly learning environment and foster positive 

interactions between parties. 

Research by Melia et al. shows that norms and social relationships form part of a 

community’s social capital in managing shared resources, as evidenced by the 

management of tembawang (Melia et al., 2022). As this study does not address 

education, its findings cannot be taken as direct evidence of the influence of norms on 

learning outcomes. However, the study can serve as an illustration that shared norms 

play a role in regulating collective action at the community level. In non-formal 

education, the development of norms must be carried out in a participatory manner to 

ensure that the agreements reached are in line with the circumstances and needs of the 

learners. 

Fourthly, building trust and sustainable cooperation. Trust forms the basis for 

individuals and institutions to forge relationships and carry out joint activities. Trust is 

one of the key elements of social capital in education, underpinned by support and 

cooperation in the utilisation of social capital within the school environment (Fadli, 

2020; Fathurrohman, 2019). These findings demonstrate that relationships based on 

trust can serve as a source of support for the development of educational institutions. In 

non-formal education, trust can be built through transparency of information, 

consistency in programme delivery, clarity of responsibilities, and recognition of 

learners’ experiences (Merrill, 2002). Trust must be accompanied by accountability so 

that the relationship between the institution and the community does not rely solely on 

personal connections. If programme organisers are able to maintain communication and 

fulfil agreed commitments, the community has a stronger foundation for engaging in 

educational activities. Thus, trust and cooperation can help sustain the relationship 

between the organising institution and the community in the long term. 

Fifth, enhancing the adaptive capacity of stakeholders. Changes in technology, 

social conditions and the needs of the labour market require non-formal education 

institutions to adapt their learning programmes. Changes and challenges in education 

policy in Indonesia, whilst the OECD emphasises the importance of lifelong learning 

and skills development in responding to changing societal needs (OECD, 2021, 2025; 

Tintingon et al., 2023). Furthermore, investment in human capital and the development 
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of human resource quality within the context of education in the digital age (Tinneke 

Sumual & Rotty, 2024). These sources provide a basis for prioritising adaptability as a 

key aspect to be considered in educational development. 

In non-formal education practice, adaptive capacity can be developed through the 

adaptation of learning materials, the use of technology, the development of relevant 

skills, and the regular assessment of learners’ needs (Fatonah et al., 2023; Turrohmah, 

2024). Adaptation must involve educators, programme managers, the community, and 

stakeholders with information regarding changing skills requirements. Thus, adaptive 

capacity is not merely an individual responsibility, but also an institutional and 

community capacity to respond to environmental changes. 

These five strategies demonstrate that strengthening social capital in non-formal 

education requires a mutually reinforcing relationship between social networks, 

reciprocal relationships, shared norms, trust and adaptive capacity. These strategies do 

not stand alone. Social networks can expand the scope for cooperation, whilst trust and 

norms help to maintain the quality of relationships (Yefterson et al., 2025). Reciprocal 

relationships encourage the exchange of knowledge, whilst adaptive capacity enables 

institutions and communities to adapt learning activities to changing needs. 

Thus, optimising social capital cannot be achieved simply by increasing formal 

community participation. Such strengthening must be realised through relationships that 

enable communities to engage, derive benefits, and help determine the direction of 

learning activities. Within this framework, non-formal education serves as a space for 

capacity building that brings together the community’s social resources with 

institutional support and educational policy. 

 

CONCLUSION 

Based on the results of the literature review, it can be concluded that human 

resource development through non-formal education requires the integration of social 

capital and education policy. The main findings of the research indicate that these three 

elements have complementary functions. Social capital—which encompasses trust, 

social networks, norms, reciprocal relationships and cooperation—forms the relational 

foundation that supports community participation and engagement in learning activities. 

Education policy acts as institutional support by providing access, strengthening 

participation, ensuring equal opportunities, and ensuring programme sustainability. 

Meanwhile, non-formal education serves as a learning space that enables the community 

to develop knowledge, skills, and adaptive capacities in line with their life needs. 

There are five strategies for strengthening social capital in the delivery of non-

formal education, namely: strengthening participation in social networks; developing 

reciprocal relationships between learners, educators and the community; reinforcing 

shared norms and collective responsibility; building trust and sustainable cooperation; 

and enhancing the adaptive capacity of stakeholders. These five strategies demonstrate 

that strengthening social capital cannot be achieved solely through increased formal 

participation, but must be realised through relationships that enable communities to 

share knowledge, provide support and engage in learning activities. 

Thus, the contribution of this research lies in a conceptual synthesis that positions 

social capital as a relational foundation, education policy as institutional support, and 

non-formal education as a space for human resource capacity building. This synthesis 

may serve as a basis for consideration by the government, educational institutions and 

civil society organisations in designing and implementing non-formal education 
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programmes that address community needs, strengthen cooperation and support lifelong 

learning. However, as this study is based on a literature review, the relationship between 

these three dimensions is the result of a conceptual synthesis and does not yet constitute 

empirical evidence regarding causal relationships or the effectiveness of any particular 

policy or programme. 

 

ACKNOWLEDGEMENTS 

The author would like to thank all those who have provided support in the 

preparation of this article. Appreciation is extended to the author’s home institution for 

the academic support provided throughout the research process. Thanks are also 

extended to the researchers whose works served as the primary sources for this study, as 

well as to the editor and peer reviewers who have provided constructive feedback and 

suggestions to improve the article. 

 

 

REFERENCES 

Boeren, E. (2017). Understanding adult lifelong learning participation as a layered 

problem. Studies in Continuing Education, 39(2), 161–175. 

https://doi.org/10.1080/0158037X.2017.1310096 

Boeren, E., Nicaise, I., & Baert, H. (2010). Theoretical models of participation in adult 

education: the need for an integrated model. International Journal of Lifelong 

Education, 29(1), 45–61. https://doi.org/10.1080/02601370903471270 

Bourdieu, P. (2002). The Forms of Capital. In Readings in Economic Sociology (pp. 

280–291). Wiley. https://doi.org/10.1002/9780470755679.ch15 

Bowen, G. A. (2009). Document Analysis as a Qualitative Research Method. 

Qualitative Research Journal, 9(2), 27–40. https://doi.org/10.3316/QRJ0902027 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative 

Research in Psychology, 3(2), 77–101. 

https://doi.org/10.1191/1478088706qp063oa 

Broek,  Simon, Linden,  Josje van der, Kuijpers,  Maria Anna Catharina Theresia, & 

Semeijn,  Judith Hilde. (2023). What makes adults choose to learn: Factors that 

stimulate or prevent adults from learning. Journal of Adult and Continuing 

Education, 29(2), 620–642. https://doi.org/10.1177/14779714231169684 

Chairudin, M. (2023). KONSEP KEBIJAKANDAN PERENCANAAN STRATEGIS 

DALAM PENDIDIKAN. JIPI: Jurnal Ilmu Pendidikan Islam, 21(2), 204–215. 

Cincinnato,  Sebastiano, De Wever,  Bram, Van Keer,  Hilde, & Valcke,  Martin. 

(2016). The Influence of Social Background on Participation in Adult Education: 

Applying the Cultural Capital Framework. Adult Education Quarterly, 66(2), 143–

168. https://doi.org/10.1177/0741713615626714 

Coleman, J. S. (1988). Social Capital in the Creation of Human Capital. American 

Journal of Sociology, 94, S95–S120. https://doi.org/10.1086/228943 

Desrinelti, D., Afifah, M., & Gistituati, N. (2021). Kebijakan publik: konsep 

pelaksanaan. JRTI (Jurnal Riset Tindakan Indonesia), 6(1), 83–88. 

https://doi.org/DOI: https://doi.org/10.29210/3003906000 

Dirsa, A. (2021). The role of social capital to improve the quality of education in 

madrasah. Global Conferences Series: Social Sciences, Education and Humanities 

(GCSSSEH), Volume 11, 2021 2 Nd UIN Imam Bonjol International Conference on 



139 

 

 The Integration of Social Capital … I   Erniati, Muslim dan Ihsan 

Islamic Education (UINIBICIE) 2021, 37–41. 

Ekawati, D., Adnyani, N. L. S., Wahyu, S., & Susiani, K. (2025). Mengintegrasikan 

Perspektif SDGs (Tujuan Pembangunan Berkelanjutan) Dalam Pembelajaran Ilmu 

Pengetahuan Sosial Untuk Membangun Kepedulian Dan Rasa Tanggung Jawab 

Sosial. JPGI (Jurnal Penelitian Guru Indonesia), 10(1), 56–61. 

https://doi.org/10.29210/025727jpgi0005 

Elo, S., & Kyngäs, H. (2008). The qualitative content analysis process. Journal of 

Advanced Nursing, 62(1), 107–115. https://doi.org/https://doi.org/10.1111/j.1365-

2648.2007.04569.x 

Fadli, M. R. (2020). Peran Modal Sosial dalam Pendidikan Sekolah. Equilibrium: 

Jurnal Pendidikan, VIII.(2), 152–161. 

Fathurrohman, F. (2019). PEMANFAATAN MODAL SOSIAL DALAM 

PENINGKATAN KUALITAS SEKOLAH DI SDIT BINA INSAN KAMIL 

TURI. Jurnal Kebijakan Pendidikan, 8(3), 239–244. 

Fatonah, I., Kurniawan, A. T., & Karsiwan, K. (2023). Sosialisasi Dan Pendampingan 

Penyusunan Dokumen Mutu PKPPS Khidmatusunnah Berbasis Akreditasi. 

Journal of Community Dedication and Development, 3(2), 16–24. 

Fereday,  Jennifer, & Muir-Cochrane,  Eimear. (2006). Demonstrating Rigor Using 

Thematic Analysis: A Hybrid Approach of Inductive and Deductive Coding and 

Theme Development. International Journal of Qualitative Methods, 5(1), 80–92. 

https://doi.org/10.1177/160940690600500107 

Hsieh,  Hsiu-Fang, & Shannon,  Sarah E. (2005). Three Approaches to Qualitative 

Content Analysis. Qualitative Health Research, 15(9), 1277–1288. 

https://doi.org/10.1177/1049732305276687 

Indika Yustina, E., & Karsiwan, K. (2026). The Cultural Interaction and Local Identity 

Formation at the Beteng Sari Archaeological Site, East Lampung. JUPSI: Jurnal 

Pendidikan Sosial Indonesia, 3(3), 133–142. 

https://doi.org/10.62238/jupsi.v3i3.301 

Undang-Undang Republik Indonesia Nomor 20 Tahun 2003 tentang Sistem Pendidikan 

Nasional, (2003). 

Karsiwan. (2022). Sosialisasi Sistem Akreditasi dan Keterbutuhan Dokumen Akreditasi 

Pada PKPPS Khidmatusunnah. ABDIRA Jurnal Pengabdian Masyarakat, 2(2), 96–

109. https://doi.org/10.31004/abdira.v2i2.140 

Karsiwan, K., & Sari, L. R. (2021). Kebijakan Pendidikan Pemerintah Kolonial Belanda 

pada Masa Politik Etis di Lampung. Tsaqofah Dan Tarikh: Jurnal Kebudayaan 

Dan Sejarah Islam, 6(1). https://doi.org/10.29300/ttjksi.v6i1.4375 

Karsiwan, Retno Sari, L., Hammer, W., & LIsdiana, A. (2023). Penguatan Pendidikan 

Karakter Melalui Pembelajaran IPS Berbasis Kearifan Lokal di Lampung. Journal 

of Social Science Education, 4(1), 39–52. https://doi.org/10.32332/social-

pedagogy.v4i1.6612 

Latifa, I., & Pribadi, F. (2021). PERAN LEMBAGA PENDIDIKAN NONFORMAL 

DALAM MENGATASI PENGANGGURAN DI ERA DIGITAL. E-Journal 

Pendidikan Sosiologi Universitas Pendidikan Ganesha Jurusan Sejarah, Sosiologi 

Dan Perpustakaan, 3(3), 137–146. 

Maulidia Aulia Putri, Bakhrudin All Habsy, Nisful Lailiyatun Nadiroh, & Aisya 

Briliana Putri Kartika. (2024). Hakikat Manusia dan Keterkaitannya dengan 

Pendidikan Serta Konsep Pendidikan Sepanjang Hayat Life Long Education. 

Jurnal Penelitian Pendidikan Indonesia (JPPI), 2(1), 326–342. 



140 

 

JSP (Journal Social Pedagogy), Vol. 7, No. 2, July-December 2026   I   Pages: 124 - 141 

https://doi.org/10.62017/jppi.v2i1.2663 

Mayzar, A., & Karsiwan, K. (2024). Identifikasi Peninggalan Bersejarah Minak Braja 

Selebah Sebagai Sumber Belajar IPS. Journal Pendidikan Ilmu Pengetahuan 

Sosial, 16(2), 200–209. https://doi.org/10.37304/jpips.v16i2.17531 

Melia, A., Roslinda, E., & Prayogo, H. (2022). MODAL SOSIAL MASYARAKAT 

DALAM PENGELOLAAN TEMBAWANG DI DESA PALOAN. JURNAL 

TENGKAWANG, 12(1), 1–29. 

Merrill, M. D. (2002). Knowledge Objects and Mental Models. In D. A. Wiley (Ed.), 

The Instructional Use of Learning Objects (pp. 261–280). Agency for Instructional 

Technology & Association for Educational Communications and Technology. 

Muhammad Ancha Sitorus, & Hutasoit, E. F. (2021). UPAYA MENEKAN 

PERMASALAHAN KEPENDUDUKAN DI MASYARAKAT MELALUI 

PENINGKATAN AKSES PENDIDIKAN NONFORMAL. Research and 

Development Journal Of Education, 7(2), Pp : 474 – 482. 

OECD. (2021). OECD Skills Outlook 2021: Learning for Life. 

https://doi.org/10.1787/0ae365b4-en 

OECD. (2025). Education Policy Outlook 2025: Nurturing Engaged and Resilient 

Lifelong Learners in a World of Digital Transformation. 

https://doi.org/10.1787/c3f402ba-en 

Organization, I. L. (2026). Lifelong Learning and Skills for the Future. 

Pieńkosz,  Julita, Petelewicz,  Marta, & Piotrowska,  Katarzyna. (2025). Determinants 

of Learning in Adulthood—Testing of the Cultural Reproduction Theory. Adult 

Education Quarterly, 75(2), 132–152. https://doi.org/10.1177/07417136241294026 

Putnam, R. D. (2000). Bowling Alone: The Collapse and Revival of American 

Community. Simon & Schuster. 

Rahmawati, E. R., & Wahyudi, A. (2017). ANALISIS MODAL SOSIAL PADA 

PELAKSANAAN PENDIDIKAN DI SMAN MODEL TERPADU 

BOJONEGORO. Paradigma, 5(3), 1–9. 

Rasyid, F. R., Kesuma, T. A. R. P., & Karsiwan, K. (2025). Design and Development of 

Flash-Based Learning Media for Enhancing Students’ Learning Interest. Digital 

Learning, Social Science, and Life-Course Studies, 1(1), 52–67. 

https://doi.org/10.70211/disolife.v1i1.259 

Rizki Rahmawati, E. (2017). ANALISIS MODAL SOSIAL PADA PELAKSANAAN 

PENDIDIKAN DI SMAN MODEL TERPADU BOJONEGORO. Paradigma, Vol 

5, No 3 (2017): Vol 5 Nomer 3 (2017). 

Saputra, B. R., & Karsiwan, K. (2024). Analisis Perilaku Sosial Siswa Berlandaskan 

Perspektif Teori Bandura. Sosial Horizon: Jurnal Pendidikan Sosial, 11(3), 403–

415. https://doi.org/10.31571/sosial.v11i3.8145 

Sari, L. R., Karsiwan, K., Septiana, K. N., & Hammer, W. (2026). Pelatihan 

Implementasi Model Pembelajaran Problem Based Learning dalam Pembelajaran 

Holistik di SMP IT Darul Ilmi Kota Bandar Lampung. Journal of Community 

Services and Engagement, 3(1), 9–19. 

https://journal.iainlangsa.ac.id/index.php/jcse/article/view/16123 

Snyder, H. (2019). Literature review as a research methodology: An overview and 

guidelines. Journal of Business Research, 104, 333–339. 

https://doi.org/https://doi.org/10.1016/j.jbusres.2019.07.039 

Statistik, B. P. (2020). Indeks Pembangunan Manusia (IPM) Indonesia pada tahun 

2020 mencapai 71,94. Badan Pusat Statistik. 



141 

 

 The Integration of Social Capital … I   Erniati, Muslim dan Ihsan 

Statistik, B. P. (2021). Indeks Pembangunan Manusia 2020. 

Statistik, B. P. (2024a). Indikator Kesejahteraan Rakyat 2024. 

Statistik, B. P. (2024b). Statistik Pendidikan 2024. https://doi.org/4301002 

Suputra, I. D. A. M. L. Y., & Eddyono, F. (2025). Educational Social Assistance and 

Human Capital Development: Evidence from Marginalized Students in Jakarta. 

Ilomata International Journal of Social Science, 6(3), 1104–1118. 

Suwadi. (2017). Educational Leadership Based on Social Capitalfor Improving Quality 

of Private Secondary School. Jurnal Pendidikan Islam, 6(2), 449–478. 

Tawa, A. B. (2019). Kebijakan Pendidikan Nasional Dan Implementasinya Pada 

Sekolah Dasar. SAPA Jurnal Kateketik Dan Pastoral, 4(2), 107–117. 

Tinneke Sumual, H. L., & Rotty, V. (2024). The Role of Human Capital Investment in 

Improving the Quality of Human Resources (HR) in Education in the Digital Era. 

Asian Journal of Engineering, Social and Health, 3(11), 2520–2528. 

Tintingon, J. Y., Lumapow, H. R., & Rotty, V. N. J. (2023). Problematika dan 

Perubahan Kebijakan Pendidikan di Indonesia. Jurnal Educatio, 9(2), 798–809. 

Torraco,  Richard J. (2016). Writing Integrative Literature Reviews: Using the Past and 

Present to Explore the Future. Human Resource Development Review, 15(4), 404–

428. https://doi.org/10.1177/1534484316671606 

Turrohmah, N. S. (2024). Perbandingan Kebijakan Program Pendidikan Kesetaraan 

Pondok Pesantren Salafiyah (PKPPS) Dengan Pondok Pesantren Khalafiyah. Ulul 

Amri: Jurnal Manajemen Pendidikan Islam, 3(2). 

https://doi.org/https://doi.org/10.18860/uajmpi.v3i2.6119 

UNESCO. (2017). Education for Sustainable Development Goals: Learning Objectives. 

In UNESCO Publishing. 

UNESCO. (2020). Education for Sustainable Development: A Roadmap. 

https://doi.org/10.54675/YFRE1448 

Wu, Y., & Norwaliza Binti Abdul Wahab. (2023). Research on the Material and Human 

Resource Allocation in Rural Schools Based on Social Capital Theory. 

International Journal of Education and Humanities, 11(3 SE-Articles), 46–49. 

https://doi.org/10.54097/ijeh.v11i3.14451 

Yefterson, R. B., Lionar, U., Syafrina, Y., & Mulyani, F. F. (2025). Development of 

Interactive Multimedia Infographics Based on Experiential Learning Theory to 

Improve Students’ National Identity in High School History Learning. New 

Educational Review, 82(4), 108–119. https://doi.org/10.15804/tner.2025.82.4.08 

Yulfiani, N., & Karsiwan, K. (2025). Penguatan Karakter Peduli Lingkungan melalui 

Program Budaya Positif Era Gen Alpha di SMP Negeri 4 Metro. Jurnal 

Pendidikan Dan Pembelajaran Indonesia (JPPI), 5(4), 2160–2174. 

https://doi.org/doi.org/10.53299/jppi.v5i4.2795 

 

 

Social Pedagogy: Journal of Social Science Education 

Published by: Fakultas Tarbiyah dan Ilmu Keguruan IAIN Metro 

E-ISSN: 2722-7154 

P-ISSN: 2722-7138 

Social Pedagogy : Journal Of Social Science Education work is licensed under a Creative 

Commons Attribution-ShareAlike 4.0 International License 

http://creativecommons.org/licenses/by-sa/4.0/
http://creativecommons.org/licenses/by-sa/4.0/

