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ABSTRACT 
This study aimed at investigating the 12th-grade students’ online 
learning readiness in utilizing basic technological functions in their 
English teaching and learning process. An explanatory sequential 
mixed-method design was employed, surveying 233 students from 
Hospitality and Culinary classes at a senior vocational high school in 
South Bali through a questionnaire. Interviews were further conducted 
via personal messages with two highest readiness level students and 
two lowest readiness levels to comprehensively study readiness. The 
questionnaire result indicated that students are prepared to use basic 
functions of technology for online learning, with a few necessary 
improvements. Interview findings revealed that highly prepared 
students are more motivated to engage in online learning, whereas less 
prepared students are more demotivated due to factors like online 
learning support, familiarity with tools, and supporting facilities. It is 
suggested to actively support the less-ready students with highly 
engaged learning activities, pedagogically empowered teachers, and 
supportive policies and facilities.  
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INTRODUCTION 

Since early 2020, traditional face-to-

face learning has increasingly been 

replaced by fully online learning 

environments, particularly due to the 

Covid-19 pandemic. With rapid 

technological advancements, online 

learning has become a prevalent method 

for full-time education during this period, 

playing a crucial role in the field of 

education. This type of learning includes 

synchronous learning, where teachers and 

students interact simultaneously through 

audio-video meetings and audio 

conversations (Farooq & Benade, 2019; 

Hrastinski, 2008a; Pradana & Amir, 2016), 

as well as asynchronous learning, where 

interactions do not occur in real-time. 

Asynchronous learning is particularly 

suitable for millennials (Bagci & Celik, 

2018), allowing them to study at their own 

pace, independent of scheduled class times. 

The connection between students and 

technology is vital in an online learning 

environment (Santosa, Senawati, et al., 

2022). Fully online learning, often referred 

to as distance learning, relies greatly on 

technology for the educational process. In 

this century, technology has introduced a 

new normal in education, especially for 

millennial students. 

Based on the information provided, 

some countries have adopted online 

learning. According to Torres and Rama 

(2018), nine Latin American countries have 

implemented online learning, each with its 

own specialists who play a crucial role in its 

development. In addition, Zawacki-Richter 

et al. (2016) examined the progress of online 

learning in Turkey, the Russian Federation, 

and Saudi Arabia. In Turkey, issues such as 

internet costs, technological literacy, and 

infrastructure still pose challenges. Some 

developing countries are also advancing in 

online learning as part of their 

technological growth. China pioneered 

online learning with the Central Radio and 

Television University (CRTVU) in 1979, 

achieving notable success. Ramkhamhaeng 

University in Thailand has used online 

learning since 1995, employing 

videoconferencing through the THAI-COM 

satellite and other media like cassettes, 

radio, and television. Although countries 

with a long history of online learning can 

address current challenges more 

effectively, the success of online learning 

cannot be solely determined by a country’s 

development status, as both developed and 

developing nations encounter obstacles in 

its implementation. 

Additionally, several countries have 

also implemented online learning 

extensively in their educational 

institutions. According to Rahman et al.  

(2015), most educational institutions in the 

United States offer online learning services, 

and this trend is growing. The main 

participants in this system are learners, 

instructors, and support staff from 

traditional face-to-face learning 

environments. The physical separation 

between learners and teachers in online 

learning increases the importance of each 
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participant’s role, necessitating a high level 

of technological dependency. It is not only 

the learners who need to adapt; as noted by 

Knox (2017), language teachers are in need 

to equip themselves with technology 

literacy. Both teachers and learners must be 

technologically proficient to effectively 

deliver and receive online education. The 

success of distance teaching hinges on the 

teacher's ability to select appropriate 

delivery systems that cater to the learners’ 

needs and the content requirements. 

Despite of the vast use of technology 

in online learning, several studies have 

highlighted the challenging factors in the 

online teaching and learning process. Fojtík 

(2018) examined the learning processes of 

students to identify the strengths and 

weaknesses of online learning by 

comparing students engaged in face-to-face 

learning with those in online learning. The 

results indicated that 64% of face-to-face 

students were more successful compared to 

39% of online learning students. The 

primary issue for online learners was 

managing their studies. Many students 

struggled to meet course requirements and 

often failed their courses. The study’s 

findings suggest that distance learning 

poses significant challenges for students. 

Therefore, improvements are necessary to 

ensure that online learners receive 

comparable educational experiences to 

those in traditional settings. 

In terms support systems in online 

learning, Kintu and Wanami (2019) 

investigated students’ perceptions of an 

online learning program at Kyambogo 

University in Uganda. Using a sectional 

survey design, the study purposively and 

randomly selected 150 student participants. 

Holmberg's interaction and 

communication theory-guided data 

collection through questionnaires. The 

results identified four key negative aspects: 

timely feedback on assignments and tests, 

course assessments, methods of 

presentation and content delivery, and lack 

of adequate peer support. These findings 

indicate that online learning at Kyambogo 

University requires improvements in these 

areas to better support students. 

Additionally, Pozdnyakova and 

Pozdnyakov (2017) conducted a qualitative 

study to explore the problems faced by 

adult students in online learning. The 

participants included both male and female 

first- and second-year undergraduate 

students, and data were collected through 

interviews. The study focused on three 

main factors: anxiety, concerns about 

education, and the impact of these on 

learning outcomes and consistency in 

participating in online learning. The results 

highlighted issues such as lost learning 

skills, lack of distance learning experience, 

financial costs of education, insufficient 

support from family or employers, feelings 

of desperation, and perceptions of 

educational irrelevance. These findings 

suggest that adult students require 

enhanced support systems to prepare 

themselves in their online learning 

experiences. 
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Some challenging factors may 

emerge from this context. Zhang and 

Kenny (2010) conducted an exploratory 

case study to investigate the experiences 

and perceptions of three international 

students enrolled in an online learning 

course. Using online surveys, observation, 

and interviews for data collection, the study 

found that the online learning environment 

negatively impacted the students, 

particularly regarding their language 

proficiency. Non-native English speakers 

required more time for reading and making 

posts, struggled with course discussions 

due to unfamiliarity with North American 

culture and colloquial language, and 

avoided participating in course activities to 

steer clear of social interactions. This 

highlights a common issue for English as a 

Foreign Language (EFL) learners, who 

often benefit more from practical, face-to-

face interactions than from online learning.  

Additionally, Altunay (2019) 

explored EFL students'’ perspectives on 

online English language learning at a public 

university in Turkey. The study involved 62 

first-year students at Mustafa Kemal 

University and used a quantitative design 

with an online Likert-scale questionnaire to 

gather data. The results indicated that 

students generally preferred face-to-face 

instruction for learning English but 

appreciated the flexibility of online learning 

regarding time and place. The main issues 

identified were related to equipment, 

technical problems, and challenges in 

learning English in general. Thus, while 

students valued the efficiency of online 

learning, they found it difficult to develop 

their language skills effectively in an online 

setting. 

The previous studies predominantly 

indicate that online learning 

implementation presents several challenges 

for learners. Ensuring that online learning 

has a positive impact, compared to 

conventional learning, requires thorough 

readiness. Aronen and Dierssen (2001) 

highlight that online learning demands 

technical, financial, and cultural 

commitments, encompassing technology, 

infrastructure, and content. Developing 

this system necessitates significant 

investment, which is offset by substantial 

cost savings. Organizations must culturally 

commit to the online learning system, 

involve the appropriate team in decision-

making, and cannot view it as a simple 

replacement for conventional learning.  

Understanding the readiness of 

English as a Foreign Language (EFL) 

students for online learning is crucial to 

determining how their preparedness 

influences their motivation and 

demotivation in an online learning 

environment. Investigating students’ 

experiences can help educational 

institutions address the challenges in 

implementing online learning. Fully 

replacing conventional learning with online 

learning is not straightforward, and careful 

consideration is needed. Hung et al. (2010) 

suggest five critical scales for implementing 

online learning: Computer/Internet Self-
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Efficacy, Self-Directed Learning, Learner 

Control, Motivation for Learning, and 

Online Communication Self-Efficacy. These 

factors are essential for gathering necessary 

data through questionnaires. Additionally, 

identifying motivating and demotivating 

factors through interviews is important. By 

examining EFL students' readiness to use 

basic technology functions in online 

learning, institutions can identify which 

areas need improvement to optimize the 

online learning experience. 

 

METHOD  

A mixed-method design was 

employed in this research. According to 

Creswell (2012), a mixed-method research 

is a technique for gathering, evaluating, 

and combining both quantitative and 

qualitative methods in a single study to 

clarify the research questions. The 

respondents were the 12th-grade of 

vocational high school students in South 

Bali. They were selected based on the 

preliminary observation on the use of 

technology and English in the vocational 

school context in the vocational high 

school, particularly in the Hospitality and 

Culinary program in South Bali.  There 

were 1,165 population in total in the 

selected school, and using a Slovin’s 

formula (5% of the total population), 233 

participated in the study. The sample’s 

demography is presented in Table 1.  

 

 

 

Table 1. Sample’s Demography 

Demography N Frequency (%) 

Major 233  

Hospitality  116 (49.8%) 

Culinary  117 (50.2%) 

Gender 233  

Male  58 (25%) 

Female  175 (75%) 

Specifically, the study employed an 

explanatory sequential mixed-method 

design where the data were collected and 

analyzed subsequently from quantitative 

then followed up by the qualitative 

method. The quantitative data were 

collected by using a online learning 

readiness questionnaire to show the level of 

EFL students’ readiness in performing out 

the basic functions of technology in the 

online learning context based on five scales 

of online learning readiness, namely 

Computer/Internet Self-Efficacy (CIS) 

which consists of 3 items, Self-Directed 

Learning (SDL) which consists of 5 items, 

Learner Control (LC) which consists of 3 

items, Motivation for Learning (MFL) 

which consists of 4 items, and Online 

Communication Self-Efficacy (OCS) which 

consists of 3 items (Hung et al., 2010) (see 

Appendix 1). 

To ensure instruments’ quality, 

reliability, discriminant validity, and try-

out were conducted on the items of the 

questionnaire. Then, the quantitative data 

were supported by qualitative data 

collection by using an interview guide to 

show EFL students’ motivating and 

demotivating factors for  conducting online 

learning. Based on the validity and 
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reliability checks, it was found that the 

instrument passed the content validity and 

reliability prior to the distribution. Experts 

have indicated that 0.7 is an appropriate 

value for a reliable design (Fornell & 

Larcker, 1981). The content validity and 

reliability checks are presented in Table 2. 

 
Table 2. Reliability and Average Variance 

Extracted (AVE) 

Measures Items Composite 

reliability 

Average 

Variance 

Extracted (AVE) 

CIS 3 0.736 0.486 

SDL 5 0.871 0.577 

LC 3 0.727 0.477 

MFL 4 0.843 0.573 

OCS 3 0.867 0.686 

 

 The square root of AVE was 

conducted due to the discriminant validity 

of Computer/Internet Self-Efficacy (CIS) 

and Learner Control (LC) constructs were 

below the minimum score of 0.50. Table 3 

showed that the discriminant validity of all 

constructs was acceptable because the 

square root of the AVE of each construct is 

greater than the correlation shared between 

and other constructs which should be 0.50 

for minimum (Fornell & Larcker, 1981). 

 
Table 3. Correlations among Constructs (square 

root of AVE in diagonal) 

 CIS SDL LC MFL OCS 

CIS 0.697     

SDL 0.087 0.760    

LC 0.052 0.661 0.691   

MFL 0.266 0.572 0.511 0.757  

OCS 0.151 0.459 0.412 0.621 0.828 

 

The collected data from the 

questionnaire were analyzed descriptively 

by using SPSS 24 to show the EFL students’ 

level of readiness. To assess the students’ 

level of readiness, the Assessment Model 

for E-learning Readiness developed by 

Aydin and Tasci (2005) was used. This 

assessment model was utilized as it has a 

clear guideline to determine readiness in 

terms of online learning. It has a continuum 

line with a range interval that informs the 

minimum readiness level needed with the 

identified mean score of the expected level 

of readiness is 3.41. The continuum line of 

the assessment model can be seen in Figure 

1. 

 
 

Figure 1. Assessment Model for E-learning (Aydin 

& Tasci, 2005) 

 

 To understand the data findings 

more comprehensively an interview was 

conducted to interviewee representatives 

selected based on the highest two and 

lowest two scores from the questionnaire 

results (see Appendix 2). The data were 

analyzed using the Interactive Model 

Analysis (Miles et al., 2014). The data were 

transcribed from the interview conducted 

via WhatsApp personal messages. The data 
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from all the interviewees were then coded 

and categorized based on similar emerging 

themes. The data were displayed based on 

the motivating and demotivating factors 

affecting students for conducting online 

learning and concluded by supporting the 

interview results with related theories. To 

ensure credibility and trustworthiness, data 

triangulation was utilized by comparing 

similar findings of the two main data of 

survey and interview.  

 

RESULTS AND DISCUSSION 

 Several important findings were 

found based on the questionnaire and 

interview results. The results are also 

supported by several related theories 

regarding the EFL students’ readiness in 

performing out the basic functions of 

technology in the online learning context. 

 

EFL Students’ Readiness in Performing 

Out the Basic Functions of Technology in 

the Online Learning Context 

The findings of each item under 

Computer/Internet Self-Efficacy were 

displayed in Table 4. 

 
Table 4. EFL Students’ Statistics on 

“Computer/Internet Self-efficacy” Readiness 

Scale  

Items Statement N Mean 

S1 I feel confident in 

performing the basic 

functions of Microsoft Office 

programs (MS Word, MS 

Excel, and MS PowerPoint). 

233 3.62 

S2 I feel confident in my 

knowledge and skills of how 

233 3.63 

to manage software for 

online learning. 

S3 I feel confident in using the 

Internet (Google) to find or 

gather information for 

online learning. 

233 4.24 

Note: S1= Statement 1, and so on. 

 

As shown in Table 4, the mean score 

(3.62) for the first item under the 

Computer/Internet Self-Efficacy scale was 

higher than the expected level of readiness. 

It means that the students feel ready in 

performing out the basic functions of 

Microsoft Word, Excel, and PowerPoint, 

but they still need a few improvements. 

Besides, the mean score (3.63) for the 

second item under the CIS scale was higher 

than the expected level of readiness. In 

other words, it means that the students feel 

confident in their knowledge and skills of 

how to manage software for online 

learning, but they still need a few 

improvements for it. The results were 

similar to research results conducted by 

Dwiyanti et al. (2020) where the students 

are ready for online learning regarding 

computer/internet self-efficacy but need a 

few improvements. Moreover, Sam et al.  

(2005) also conducted research that showed 

the undergraduates had high computer 

self-efficacy. This showed the students are 

ready for performing out the basic use of 

technology to support their online learning 

process with continuous improvements 

needed.  

Furthermore, the findings of each 

item under Self-Directed Learning were 

displayed in Table 5. 
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Table 5. EFL Students’ Statistics on “Self-directed 

Learning” Readiness Scale  

Items Statement N Mean 

S4 I carry out my own study plan. 233 3.91 

S5 I seek assistance when facing 

learning problems. 

233 4.17 

S6 I manage time well. 233 3.88 

S7 I set up my learning goals. 233 4.03 

S8 I have higher expectations for 

my learning performance. 

233 4.08 

 

As shown in Table 5, the mean score 

(3.91) for the fourth item under the SDL 

scale was higher than the expected level of 

online learning readiness. In other words, it 

means that the students are ready to carry 

out their own study plan in online learning 

but still need a few improvements. The 

mean score (4.17) for the fifth item under 

the SDL scale was also higher than the 

expected level of online learning readiness 

where it means that the students are ready 

to seek assistance when facing learning 

problems but still need a few 

improvements. In terms of managing time, 

the students are categorized as ready since 

the mean score (3.88) for the sixth item 

under the SDL scale was higher than the 

expected of online learning readiness but 

still, needs a few improvements.  

Moreover, the seventh item under 

the SDL scale showed that the students are 

ready to set up their learning goals since the 

mean score (4.03) was higher than the 

expected level of readiness but still needs a 

few improvements. Furthermore, the mean 

score (4.08) for the eighth item under the 

SDL scale was higher than the expected 

level of readiness where it means that they 

have higher expectations for their learning 

performance, but still need a few 

improvements. The result of this research is 

supported by research conducted by Ergin 

(2017) that reported students could be 

easily directed to their learning such as 

carry out a study plan, seek assistance 

when pacing learning problems, good time 

management, set up learning goals, and 

having a higher expectation for learning 

performance if the students have high 

social skills. Also, Dewi et al. (2019) have 

reported that the EFL students participated 

in a variety of activities that demonstrated 

their self-directed learning in terms of self-

mentoring, learning motivation, learning 

strategy, and social skills. However, 

Humaira and Hurriyah (2018) researched 

Indonesian students’ perspectives toward 

self-directed learning and found it difficult 

for them to choose an appropriate strategy 

for their learning with a lack of self-

assessment and self-reflection capacities. 

This shows that there is a strong need to 

assist students in the vocational high school 

with self-directed learning to help them 

tackling the difficulties in their learning 

process.  

The next interesting finding is from 

the Self-Directed Learning dimension that 

can be presented in Table 6. 

 

 

 

 



Pedagogy: Journal of English Language Teaching, (12)1: 59-80 
 

 

Santosa, M. H., Putra, I. B. Y. B. S., & Pratiwi, N. P. A. | 2024 67 

 

Table 6. EFL Students’ statistics on “Learner 

Control” Readiness Scale  

Items Statement N Mean 

S9 I can direct my own 

learning progress. 

233 3.74 

S10 I am not distracted by 

other online activities 

when learning online 

(instant messages, Internet 

surfing). 

233 3.42 

S11 I repeated the online 

instructional materials on 

the basis of my needs. 

233 3.52 

 

As shown in Table 6, the first item 

under the LC scale showed that the 

students are ready to direct their learning 

progress since the mean score (3.74) for this 

item was higher than the expected level of 

readiness but still needs a few 

improvements. Kayaoglu and Akhbas 

(2016) also found a similar finding in their 

study where the students could direct their 

learning process in online learning. The 

mean score (3.42) regarding the tenth item 

showed that the students are ready and not 

distracted by other online activities such as 

instant message and Internet surfing when 

learning online since the mean score was 

higher than the expected level of readiness, 

however, with a few improvements. 

Finally, the last item under the LC scale 

showed that the mean score (3.52) which 

was higher than the expected level of 

readiness. It means that the students are 

ready to control their learning, especially 

for repeating the online instructional 

materials on the basis of their needs but still 

need a few improvements on this aspect 

needed. 

Although the result of each item 

under the LC scale was higher than the 

expected level of readiness, they still need 

few improvements on the dimension. This 

means that even students could control 

their own learning, there could be other 

factors that influence this. A research 

conducted by Lengkanawati (2017) 

reported that EFL students may found it 

difficult to develop learning autonomy 

because of the restricted time allocated for 

the implementation of the curriculum, lack 

of independent learning experience for 

students, too much emphasis on national 

exams, and inadequate proficiency in 

English. This report can be considered by 

all parties in the educational field to focus 

on the other constraints to help students 

have better learners control.  

Furthermore, the findings of each 

item under Self-Directed Learning were 

displayed in Table 7. 

 
Table 7. EFL Students’ statistics on “Motivation 

for Learning” Readiness Scale  

Items Statement N Mean 

S12 I am open to new ideas. 233 3.85 

S13 I have motivation to learn. 233 4.04 

S14 I improve from my 

mistakes. 

233 4.11 

S15 I like to share my ideas 

with others. 

233 3.91 

 

As shown in Table 7, the twelfth item 

under the MFL scale showed that the 

students’ mean score was higher than the 

expected level (3.85). This means that they 

are ready to open to new ideas but need to 
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do a few improvements. Similar findings 

are also present to the other scale items. The 

mean score of the thirteenth item showed 

that the students have good motivation to 

learn since it was higher than the expected 

level of readiness with a few improvements 

(4.04). In terms of improving themselves 

from mistakes, the students are ready for it 

since the mean score (4.11) regarding the 

fourteenth item was higher than the 

expected level of online learning readiness, 

but they still need a few improvements for 

it. With the students’ readiness to share 

ideas with others, it was found that they are 

ready to share their ideas with other people 

such as classmates and teachers (mean 

score=3.91) with a few improvements.  

The results on this dimension are in 

line with the study by Dwiyanti et al. (2020) 

which found that Indonesian students’ 

have high motivation for online learning 

because the students are open to new ideas 

and they aware of improving their skills. 

According to Ergin  (2017), students could 

have high motivation for learning such as 

open to new ideas, learn from mistakes, and 

like to share ideas with others if they have 

high social skills and well-being.  

Table 8 presents the findings of each 

item under Online Communication Self-

Efficacy (OCS). 

 
Table 8. EFL Students’ statistics on “Online 

Communication Self-Efficacy” Readiness Scale  

Items Statement N Mean 

S16 I feel confident in using 

online tools (email, 

discussion) to 

233 3.79 

effectively communicate 

with others. 

S17 I feel confident in 

expressing myself 

(emotions and humor) 

through text. 

233 3.73 

S18 I feel confident in 

posting questions in 

online discussions. 

233 3.64 

 

As shown in Table 8, the mean score 

regarding the sixteenth item under the OCS 

scale was higher than the expected level 

(3.79). This showed that the students feel 

confident in using online tools such as 

email and discussion to effectively 

communicate with other people, but still 

need a few improvements. In terms of 

confidence in expressing themselves such 

as emotions and humor through text, the 

students are categorized as ready since the 

mean score (3.73) was higher than the 

expected level of readiness, however, they 

need a few improvements for having more 

confidence to express themselves in online 

learning communication. Furthermore, the 

last item under the OCS scale showed that 

the students feel confident in posting 

questions in online discussion since the 

mean score (3.64) was higher than the 

expected level of readiness, but still need a 

few improvements for having confidence in 

asking questions in online learning 

discussion.  

The results generally show that the 

students are ready in the OCL dimension, 

with dew improvements needed. This is in 

line with what Dwiyanti et al. (2020) found 

where students were ready for online 
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communication in general. Students could 

also have higher online communication 

confidence, for example in using email or 

online discussion, confidence in expressing 

themselves through text, and confidence in 

posting questions in online discussions if 

they have the high social skill and well-

being emotional intelligence levels (Engin, 

2017). Thus, students’ social skills and well-

being must be improved to ensure that they 

have high self-confidence in online 

communication and it would be helped 

them to be more ready in online learning.  

The survey results show interesting 

phenomenon where the students under 

investigation were ready with online 

learning with few improvements necessary 

to be considered along the five dimensions. 

This means that even though they were 

prepared to perform basic functions of 

technology in the online learning context, 

there are some factors need to deeply 

investigated, specically on the motivating 

and demotivating factors for conducting 

online learning.  

 

EFL Students’ Motivating Factors for 

Conducting Online Learning 

Regarding the motivating factors, 

four students with the highest (labeled as 

S1 and S2) and the lowest levels of 

readiness (labeled as S3 and S4) were 

further interviewed. There were ten guided 

questions delivered and the participants 

responded to them. From the interview, it 

was found that S1 was motivated to find 

new ideas in online learning as it could 

make them more innovative and creative. 

S2 further stated that she was motivated to 

find new ideas in online learning because 

she could discuss new ideas with her 

friends, find them on Google, support from 

families and teachers to find ideas. The 

students’ responses were in line with what 

Songkram found (2017) on the potential of 

online learning to enhance students’ 

creativity and innovative skills. Santosa et 

al (2022) added that digital technology can 

assist creativity and innovation for students 

as well as teachers in the teaching and 

learning process.   

Both S1 and S2 also admitted to be 

motivated to learn from their mistakes, like 

clicking buttons, being punctual, wrong 

forums, etc. during the online learning. 

Both students had similar reasons in this 

case as they could learn from their mistakes 

and avoid making the same mistakes in the 

future, to be better in the future. As stated 

by Chaaban et al. (2021), the most 

important lesson in making mistakes is to 

trust that while mistakes are unavoidable, 

if people can learn from the current one, 

they can also learn from potential mistakes, 

and prevent the repetition of mistakes. 

Reflection is one important aspect in 

improving learning quality (Ningsih et al., 

2022; Santosa et al., 2021). 

Additionally, S3 asserted that he was 

motivated to share ideas with others in 

online learning. The various reasons that 

motivated students to share their ideas 

indicated that many factors could make 

students motivated such as who are the 
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teachers and students they comfortable 

with, the willingness of other people to help 

each other, and the students’ awareness of 

the benefits of sharing ideas with others 

(Mansor et al., 2015). This willingness to 

share can be affected by such factors as 

personal, the environment, technological 

support, participation, and culture (Lee, 

2019). In the present findings, the most 

factor that influenced students to share 

ideas with others is the environment factor 

since, in online learning, students need 

more support systems to motivate them in 

the learning process (Santosa, 2024; Santosa 

et al., 2024). 

Regarding the motivation to use 

online media in the online learning, S1, S2, 

and S4 stated to be motivated in using the 

media to communicate with others. They 

said the media could help them to easily 

communicate with others. This finding is 

supported by a study conducted by 

Prihastuti et al. (2018), where the use online 

media, such as Instagram assisted them in 

the learning interaction. S4 further added 

that the internet connection high quality 

had helped him to perform well in the 

online learning process, thus, motivating 

him to participate more. Dogruer et al. 

(2011) highlighted that effective functions 

of the internet could be a good means of 

communication and source of information.  

In terms of motivation to actively 

participate in online learning, all the 

students revealed their high motivation 

because of various reasons. S3 and S4 

would be motivated if there is a good 

internet connection and if the teacher 

checked the student’s attendance. While S1 

and S2 would be motivated because they 

could share ideas with others, online 

learning makes them feel more confident to 

participate in-class activities. These 

findings showed that students were mostly 

aware of the importance to participate in 

online learning (Hrastinski, 2008b). Online 

learning participation is a process through 

involvement and relationship management 

with others, involving complex process of 

online and offline communication, 

thinking, feeling, and belonging (Rasmiani 

et al., 2023; Santosa, 2017; Yuliastiti et al., 

2023). Thus, participation is not only about 

being active in online learning, but also 

related to the activity such as 

communication, thinking, feeling, and 

belonging. 

Those factors that motivated 

students for conducting online learning are 

based on intrinsic and extrinsic motivation. 

This is related to the Self-Determination 

Theory (SDT) that focused on the types of 

motivation (Deci & Ryan, 2000). 

Concerning the result of this study, the 

students are internally motivated because 

of their interest, enjoyment, and awareness. 

While the students are externally motivated 

because of their self-control, the importance 

of online learning, and reward and 

punishments given by the teachers. 

Therefore, it can be concluded that the 

students are motivated both by internal and 

external aspects. Investigating motivating 

factors is important to understand 
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students’ performances in the online 

learning. To understand the phenomenon 

more comprehensively, a deeper 

explorations toward students’ 

demotivating factors is also carried out.  

EFL Students’ Demotivating Factors for 

Conducting Online Learning 

Regarding demotivation, especially 

in seeking out new ideas, S4 admitted to be 

demotivated to find new ideas in the online 

learning context because she found it hard 

to understand the learning material. After 

all, the students must mostly learned 

independently in online learning which 

was different from the face-to-face learning. 

Santosa et al. (2022) highlighted that even 

in the online class, the activities should be 

well-designed following the students’ 

learning preferences. A good internet 

connection also affected the students to find 

new ideas in online learning. According to 

Pratama and Santosa (2023), students have 

learning preferences regarding learning 

modes. Mulyanti et al. (2020) found that 

vocational high schools’ students and 

teachers preferred face-to-face learning 

than online learning. Other than this, the 

students’ readiness could also be affected 

by connectivity issue. Some students might 

be demotivated to produce new ideas in 

online learning because of the internet 

problems during the online learning. 

Meladina and Zaswita  (2020) emphasized 

that internet connectivity is one important 

element in the online learning context.   

When confronted with learning 

mistakes, students stated that they were 

demotivated due to the challenges they 

faced in the online learning and the need to 

have positive supports from the learning 

environments. S3 admitted that he came 

late to the online class one time due to an 

internet connection and he was marked as 

absent by the teacher. He expected to have 

supportive communication first due to the 

situation. Although this is about discipline 

and commitment, he argued that the 

guideline has not been established earlier, 

therefore, it could be negotiated firstly. 

Sudianthini et al. (2021) found that learning 

habit like discipline can be situated and 

learning styles could take part in the 

process. The result, however, is 

contradictory with Wahab et al. (2013), 

where students’ negative behavior, such as 

coming late to classes can be solved by the 

teacher’s negative reinforcement. Another 

look indicated that  implementing online 

learning affected students’ motivation 

when making mistakes. As stated by 

Hamid et al. (2020), online learning is not 

always the best substitute for conventional 

learning. Alternative ways, like effective 

communication, negotiations, and early 

establishment of class rules and guidelines 

to assist students’ motivation and help 

them be more ready in online classes are 

suggested.  

Other demotivating factors come 

from the willingness to share ideas, use 

online learning media, and participate 

actively in the online learning context 

factors. S4 found herself to be reluctant to 

share ideas in the online class due to being 
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afraid of making mistakes. This happened 

to some other students as they found it was 

challenging to exchange thoughts in the 

online learning platforms (Bidari et al., 

2021; Santosa et al., 2023). Familiarity to 

utilize online learning media, like Google 

Classroom, also emerged. S4 admitted to be 

unfamiliar with the features and requested 

the teacher to provide trainings before the 

class. This shows that students expect 

assistance in the online learning with clear 

pedagogical supports (Dwipayanti et al., 

2024; Santosa, 2023). The role of the teacher 

is vital to ensure the students understand 

the material and participate in the class 

(Rasmiani et al., 2023) and supporting 

factors from the teachers (Sari et al., 2023) 

and facilities (Ariastuti et al., 2021; Sandy et 

al., 2021; Santosa, et al., 2022) are prominent 

to be considered in the specified learning 

situations. Looking at the demotivating 

factors, it is highly important to take into 

account these factors to enable the success 

of online learning instruction in the future. 

 

CONCLUSION  

From the study, it was found that the 

EFL students’ level of readiness under 

investigation is ready with a few 

improvements necessary.  It means that the 

students are ready in using technology in 

the online learning context, with  some 

considerations, especially in performing 

out basic functions of technology in the 

context of online learning. From the 

interview, it was revealed that some 

motivating and demotivating factors took 

place in the study. The selected students – 

both from the highest and lowest readiness 

level – stated that they were motivated to 

find new ideas, share ideas, communicate 

using online media, and participate 

activiely in the online learning, even 

though they sometimes made mistakes. 

One representative respondent admitted to 

experience demotivation to find and share 

new ideas while communicating using 

online media due to lack of understanding 

of the materials, familiarity of the online 

media and platforms, and less available 

facicilities. Future studies should consider 

assisting the less-ready students with well-

designed learning activities integrated with 

technology, well-trained teachers in 

English pedagogy, and affordances from 

policies and facilities.  

 

ACKNOWLEDGEMENT 

We would like to express our sincere 

gratitude to all individuals who have 

contributed to the completion of this 

research article. First and foremost, we 

extend our heartfelt appreciation to 

reviewers,  for their invaluable guidance, 

support, and expertise throughout the 

review process. Their insightful feedback 

and constructive criticism have 

significantly shaped the development of 

this manuscript. We are also grateful to the  

participants who willingly devoted their 

time and shared their experiences, insights, 

and perspectives, which have enriched the  

findings of this research. Their cooperation  



Pedagogy: Journal of English Language Teaching, (12)1: 59-80 
 

 

Santosa, M. H., Putra, I. B. Y. B. S., & Pratiwi, N. P. A. | 2024 73 

 

and willingness to engage in the study are 

deeply appreciated. 

 

AUTHOR CONTRIBUTION 

STATEMENT 

Conceptualization and research 

design were carried out by the primary 

author, who formulated the research idea, 

rationale, questions, objectives of the study, 

conceptual frameworks, design, and 

interpretation of the research. The co-

authors were involved in the  collection,  

analysis,  and  interpretation of    the    data.   

The  main author  also contributed to the     

writing of the manuscript, including 

drafting and revising the content,    

ensuring clarity, coherence, and logical 

flow of ideas. 

 

REFERENCES 

 Altunay, D. (2019). EFL Students’ views on 

distance English language learning in 

a public university in Turkey. Studies 

in English Language Teaching, 7(1), 121–

134. 

https://doi.org/10.22158/selt.v7n1p

121 

Ariastuti, K. N., Santosa, M. H., & 

Mahendrayana, G. (2021). Students’ e-

learning readiness in remote teaching 

context. International Journal of 

Language and Literature, 5(3), 112–122. 

https://doi.org/10.23887/ijll.v5i3.32

623 

Aronen, R., & Dierssen, G. (2001). 

Improving equipment reliability 

through e-learning. Hydrocarbon 

Processing, 80(9), 47–60. 

https://www.hydrocarbonprocessin

g.com/magazine/2001/september-

2001/reliabilitytraining/improving-

equipment-reliability-through-e-

learning/ 

Aydin, C. H., & Tasci, D. (2005). Measuring 

readiness for e-learning: Reflections 

from an emerging country. 

Educational Technology and Society, 

8(4), 244–257. 

https://www.jstor.org/stable/jeduct

echsoci.8.4.244 

Bagci, K., & Celik, H. E. (2018). Examination 

of factors affecting continuance 

intention to use web-based distance 

learning system via structural 

equation modelling. Eurasian Journal 

of Educational Research, 78, 43–66. 

https://doi.org/10.14689/ejer.2018.7

8.3 

Bidari, N. P. I., Santosa, M. H., & 

Mahendrayana, G. (2021). Students’ 

and teachers’ anxiety levels in English 

instruction during the emergency 

remote teaching in Indonesia. 

ETERNAL (English, Teaching, Learning 

and Research Journal), 7(2), 395–408. 

https://doi.org/10.24252/Eternal.V7

2.2021.A11 

Chaaban, Y., Du, X., & Qadhi, S. (2021). 

Student teachers’ perceptions of 



Pedagogy: Journal of English Language Teaching, (12)1: 59-80 
 

 

Santosa, M. H., Putra, I. B. Y. B. S., & Pratiwi, N. P. A. | 2024 74 

 

factors influencing learner agency 

working in teams in a STEAM-based 

course. Eurasia Journal of Mathematics, 

Science and Technology Education, 17(7), 

1–15. 

https://doi.org/10.29333/EJMSTE/1

0978 

Creswell, J. W. (2012). Planning, conducting, 

and evaluating quantitative and 

qualitative Research (4th ed.). Pearson. 

Deci, E. L., & Ryan, R. M. (2000). Self-

Determination Theory and the 

facilitation of intrinsic motivation, 

social development, and well-being. 

American Psychologist, 55(1), 68–78. 

https://doi.org/10.1007/978-94-024-

1042-6_4 

Dewi, N. S. N., Marlina, N., & Supriyono, Y. 

(2019). The quest of self-directed 

learning of adult EFL learners in 

Indonesian higher education context. 

Journal of English Education and 

Linguistics Studies, 6(1), 73–89. 

https://doi.org/10.30762/jeels.v6i1.1

123 

Dogruer, N., Eyyam, R., & Menevis, I. 

(2011). The use of the internet for 

educational purposes. Procedia - Social 

and Behavioral Sciences, 28, 606–611. 

https://doi.org/10.1016/j.sbspro.201

1.11.115 

Dwipayanti, N. M. A., Santosa, M. H., & 

Kusuma, I. P. I. (2024). EFL 

undergraduate students’ expectations 

of blended learning in the post-

pandemic. EJI (English Journal of 

Indragiri): Studies in Education, 

Literature, and Linguistics, 8(1), 1–14. 

https://doi.org/10.61672/eji.v8i1.259

8 

Dwiyanti, K. E., Pratama, I. P. Y., & Manik, 

N. P. I. M. C. (2020). Online learning 

readiness of Junior High School 

students in Denpasar. Indonesian 

Journal of English Education, 7(2), 172–

188. 

https://doi.org/10.17773/ijee.v7i2.17

773 

Engin, M. (2017). Analysis of students’ 

online learning readiness based on 

their emotional intelligence level. 

Universal Journal of Educational 

Research, 5(12A), 32–40. 

https://doi.org/10.13189/ujer.2017.0

51306 

Farooq, S., & Benade, L. (2019). 

Constructing a dialogic pedagogy in 

virtual learning environments: A 

literature review. New Zealand Journal 

of Teachers’ Work, 16(1 & 2), 7–13. 

https://doi.org/10.24135/teachersw

ork.v16i1and2.292 

Fojtík, R. (2018). Problems of distance 

education. International Journal of 

Information and Communication 

Technologies in Education, 7(1), 14–23. 

https://doi.org/10.2478/ijicte-2018-

0002 



Pedagogy: Journal of English Language Teaching, (12)1: 59-80 
 

 

Santosa, M. H., Putra, I. B. Y. B. S., & Pratiwi, N. P. A. | 2024 75 

 

Fornell, C., & Larcker, D. F. (1981). 

Evaluating structural equation 

models with unobservable variables 

and measurement error. Journal of 

Marketing Research, 18(1), 39–50. 

https://doi.org/10.2307/3151312 

Hamid, R., Sentryo, I., & Hasan, S. (2020). 

Online learning and its problems in 

the Covid-19 emergency period. 

Jurnal Prima Edukasia, 8(1), 86–95. 

https://doi.org/10.21831/jpe.v8i1.32

165 

Hrastinski, S. (2008a). Asynchronous and 

synchronous cooperation. Educause 

Quarterly, 4, 245–256. 

https://doi.org/10.1007/978-4-431-

66942-5_22 

Hrastinski, S. (2008b). What is online 

learner participation? A Literature 

Review. Computer & Education, 51(4), 

1755–1765. 

https://doi.org/10.1016/j.compedu.

2008.05.005 

Humaira, S. A., & Hurriyah, I. A. (2018). 

Students’ perspectives towards self-

directed learning out of classroom. 

Advances in Social Science, Education 

and Humanities Research, 145, 6–11. 

https://doi.org/10.2991/iconelt-

17.2018.2 

Hung, M. L., Chou, C., Chen, C. H., & Own, 

Z. Y. (2010). Learner readiness for 

online learning: Scale development 

and student perceptions. Computers 

and Education, 55(3), 1080–1090. 

https://doi.org/10.1016/j.compedu.

2010.05.004 

Kayaoglu, M. N., & Dag Akbas, R. (2016). 

Online learning readiness: A case 

study in the field of English for 

Medical Purposes. Participatory 

Educational Research, 4, 212–220. 

https://dergipark.org.tr/en/pub/pe

r/issue/47596/601283 

Kintu, D., & Wanami, S. (2019). Students’ 

perceptions about a distance learning 

programme: A case of the open, 

distance and e-learning programme at 

Kyambogo University, Uganda. 

International Journal of Advanced 

Research, Ideas and Innovations in 

Technology, 5(1), 388–394. 

https://www.ijariit.com/manuscript

s/v5i1/V5I1-1193.pdf 

Knox, J. S. (2017). Participant perspectives 

and critical reflections on language 

teacher education by distance. 

Australian Journal of Teacher Education, 

42(5), 66–86. 

https://doi.org/10.14221/ajte.2017v4

2n5.5 

Lee, J. S. (2019). EFL students’ views of 

willingness to communicate in the 

extramural digital context. Computer 

Assisted Language Learning. 

https://www.tandfonline.com/doi/

abs/10.1080/09588221.2018.1535509 

Lengkanawati, N. S. (2017). Learner 



Pedagogy: Journal of English Language Teaching, (12)1: 59-80 
 

 

Santosa, M. H., Putra, I. B. Y. B. S., & Pratiwi, N. P. A. | 2024 76 

 

autonomy in the Indonesian EFL 

settings. Indonesian Journal of Applied 

Linguistics, 6(2), 222–231. 

https://doi.org/10.17509/ijal.v6i2.48

47 

Mansor, Z. D., Mustaffa, M., & Salleh, L. M. 

(2015). Motivation and willingness to 

participate in knowledge sharing 

activities among academics in a public 

university. Procedia Economics and 

Finance, 31, 286–293. 

https://doi.org/10.1016/s2212-

5671(15)01188-0 

Meladina, & Zaswita, H. (2020). Shedding 

Light on EFL Students’ Readiness and 

Problems to Face Online Learning in 

the Pandemic Era. Jurnal Bahasa, Sastra 

Dan Budaya, 19(1), 1–8. 

https://doi.org/10.33096/tamaddun

.v19i1.66 

Miles, M. B., Huberman, A. M., & Saldaña, 

J. (2014). Qualitative data analysis: A 

methods sourcebook (3rd ed.). SAGE 

Publications. 

Mulyanti, B., Purnama, W., & Pawinanto, 

R. E. (2020). Distance learning in 

vocational high schools during the 

COVID-19 pandemic in West Java 

province, Indonesia. Indonesian 

Journal of Science & Technology, 5(2), 

271–282. 

https://doi.org/10.17509/ijost.v5i2.2

4640 

Ningsih, A. T. S., Santosa, M. H., & 

Myartawan, I. P. N. W. (2022). 

Students’ learning approaches in the 

EFL online learning context. Journal of 

English Literacy and Education, 9(1), 23–

35. 

https://doi.org/10.36706/jele.v9i1.17

408 

Pozdnyakova, O., & Pozdnyakov, A. (2017). 

Adult students’ problems in the 

distance learning. Procedia 

Engineering, 178, 243–248. 

https://doi.org/10.1016/j.proeng.20

17.01.105 

Pradana, M., & Amir, N. (2016). Measuring 

e-learning effectiveness at Indonesian 

private university. International 

Journal of Environmental & Science 

Education, 11(18), 11541–11554. 

http://www.ijese.net/makale/1613.

html 

Pratama, P. Y. S., & Santosa, M. H. (2023). 

Adolescent EFL learners’ English 

assessment preferences: Emergence of 

ICT-based evaluation. JEES (Journal of 

English Educators Society), 8(2), 164–

174. 

https://doi.org/10.21070/jees.v8i2.1

757 

Prihastuti, A. H., Wahyuni, S., & 

Ramadhani, S. (2018). The use of social 

media as a learning media in 

improving students’ motivation in the 

management Accounting course. 

International Journal of Education Best 



Pedagogy: Journal of English Language Teaching, (12)1: 59-80 
 

 

Santosa, M. H., Putra, I. B. Y. B. S., & Pratiwi, N. P. A. | 2024 77 

 

Practices, 2(2), 55–62. 

http://doi.org/10.31258/ijebp.v2n2.

p55-62 

Rahman, M., Karim, R., & Byramjee, F. 

(2015). Prospect of distance learning. 

Journal of International Education 

Research, 11(3), 173–178. 

https://files.eric.ed.gov/fulltext/EJ1

070788.pdf 

Rasmiani, D. M. S., Santosa, M. H., & 

Mahendrayana, G. (2023). English 

teachers’ roles on mobile-assisted 

language learning-based strategies 

during Emergency Remote Teaching 

in 11th grade of SMK Negeri 1 

Denpasar. Journal of English Teaching, 

9(2), 239–251. 

https://doi.org/10.33541/jet.v9i2.47

14 

Sam, H. K., Othman, A. E. A., & Nordin, Z. 

S. (2005). Computer self-efficacy, 

computer anxiety, and attitudes 

toward the internet: A Study among 

undergraduates in Unimas. 

Educational Technology and Society, 

8(4), 205–219. 

Sandy, D. D., Santosa, M. H., & 

Mahendrayana, G. (2021). Students’ e-

learning readiness in remote teaching 

context. Jurnal Penelitian dan 

Pengembangan Pendidikan, 5(1), 135–

144. 

https://doi.org/http://dx.doi.org/1

0.23887/jppp.v5i1.32700 

Santosa, M. H. (2017). Learning approaches 

of Indonesian EFL Gen Z students in a 

flipped learning context. Journal on 

English as a Foreign Language, 7(2), 183–

208. 

https://doi.org/10.23971/jefl.v7i2.68

9 

Santosa, M. H. (2023). Technology review: 

From using technology to reviewing 

technology for effective and 

meaningful instruction. In M. H. 

Santosa (Ed.), Pedagogy-Driven 

Technology Integration in English 

Language Teaching (pp. 1–11). 

Nilacakra Publisher. 

Santosa, M. H. (2024). Merdeka Belajar: 

Konsep dan penerapannya di konteks 

pembelajaran sekolah. In M. H. 

Santosa (Ed.), Merdeka Belajar: Teori 

dan Implementasinya di Sekolah (pp. 7–

22). Nilacakra Publisher. 

Santosa, M. H., Harismayanti, I., & Putra, I. 

N. A. J. (2022). Technology in action: 

Developing gamification handbook in 

English teaching and learning for the 

21st century learners. TESL-EJ, 26(1), 

1–25. 

https://doi.org/10.55593/ej.26101a2 

Santosa, M. H., Ivone, F. M., Jacobs, G. M., 

& Flores, J. C. (2022). Student-to-

Student cooperation in virtual 

learning without breakout rooms. 

Beyond Words, 10(1), 70–82. 

https://doi.org/10.33508/bw.v10i1.3



Pedagogy: Journal of English Language Teaching, (12)1: 59-80 
 

 

Santosa, M. H., Putra, I. B. Y. B. S., & Pratiwi, N. P. A. | 2024 78 

 

774 

Santosa, M. H., Ratminingsih, N. M., & 

Adnyani, L. D. S. (2021). Students’ 

learning approaches in the EFL 

emergency online learning context. 

JEELS (Journal of English Education and 

Linguistics Studies, 8(2), 185–220. 

https://doi.org/10.30762/jeels.v8i2.3

215 

Santosa, M. H., Senawati, J., & Dang, T. T. 

(2022). ICT integration in English 

foreign language class: Teacher’s 

voice in perceptions and barriers. 

Pedagogy: Journal of English Language 

Teaching, 10(2), 183–202. 

https://doi.org/10.32332/joelt.v10i2.

5168 

Santosa, M. H., Wulandari, N. L. P. N., & 

Mahendrayana, G. (2023). Exploring 

students’ and lecturers’ anxiety in 

learning English during emergency 

remote teaching in a public university 

in North Bali. LLT Journal: A Journal on 

Language and Language Learning, 26(2), 

429–439. 

https://doi.org/10.24071/llt.v26i2.37

60 

Santosa, M. H., Yanti, G. A. M. T., & 

Adnyani, L. D. S. (2024). The 

integration of Google Translate as a 

Machine Translation aid in EFL 

students’ thesis composition. LLT 

Journal: A Journal on Language and 

Language Learning, 27(1), 214–229. 

https://doi.org/10.24071/llt.v27i1.37

34 

Sari, R. A., Santosa, M. H., Padmadewi, N. 

N., Ratminingsih, N. M., Nitiasih, P. 

K., & Budasi, I. G. (2023). Readiness of 

Gen-X English high school teachers in 

integrating teaching with technology. 

Journal of Education Technology, 7(2), 

361–371. 

https://doi.org/https://doi.org/10.

23887/jet.v7i2.58077 

Songkram, N. (2017). Online course design 

for creativity and innovative skills in 

virtual cultural ASEAN Community: 

From research to empirical practice. 

International Journal of Emerging 

Technologies in Learning, 12(1), 4–20. 

https://doi.org/10.3991/ijet.v12i01.6

032 

Sudianthi, N. K. A., Santosa, M. H., & Dewi, 

N. L. P. E. S. (2021). Study habits and 

learning styles of Vocational students 

in the EFL learning context. Jurnal 

Pendidikan Bahasa Inggris Indonesia, 

9(1), 8–17. 

https://doi.org/https://doi.org/10.

23887/jpbi.v9i1.218 

Torres, P. L., & Rama, C. (2018). Distance 

education leaders in Latin America 

and the Caribbean. Journal of Learning 

for Development, 5(1), 5–12. 

https://doi.org/10.56059/jl4d.v5i1.2

86 

 



Pedagogy: Journal of English Language Teaching, (12)1: 59-80 
 

 

Santosa, M. H., Putra, I. B. Y. B. S., & Pratiwi, N. P. A. | 2024 79 

 

Wahab, J. A., Mansor, A. N., Awang, M. M., 

& Ayob, N. M. (2013). Managing 

learners’ behaviours in classroom 

through negative reinforcement 

approaches. Asian Social Science, 9(16), 

61–73. 

https://doi.org/10.5539/ass.v9n16p6

1 

Yuliastiti, L. P. S., Santosa, M. H., & 

Myartawan, I. P. N. W. (2023). An 

analysis of 10th grade high school 

students’ learning approaches in the 

context of EFL online learning. Journal 

of English Development, 3(1), 45–53. 

https://doi.org/10.25217/jed.v1i01.2

202 

Zawacki-Richter, O., Kondakci, Y., 
Bedenlier, S., Alturki, U., 
Aldraiweesh, A., & Püplichhuysen, D. 

(2016). The development of distance 
education systems in Turkey, The 
Russian Federation and Saudi Arabia. 
European Journal of Open, Distance and 
E-Learning, 18(2), 112–128. 
https://doi.org/10.1515/eurodl-
2015-0016 

Zhang, Z. & Kenny, R. F. (2010). Learning 

in an online distance education 

course: Experiences of three 

international students. International 

Review of Research in Open and Distance 

Learning, 11(1), 17–36. 

https://doi.org/10.19173/irrodl.v11i

1.775 

 

 

 

 
Appendices 
Appendix 1: Online Learning Readiness (OLR) (Hung et al., 2010) 

Scales for Assessing 
OLR 

Item No. Items 

Computer/Internet 
self-efficacy 

CIS1 I feel confident in performing the basic functions of 
Microsoft Office programs (MS Word, MS Excel, and MS 
PowerPoint). 

CIS2 I feel confident in my knowledge and skills of how to 
manage software for online learning. 

CIS3 I feel confident in using the Internet (Google) to find or 
gather information for online learning. 

Self-directed learning SDL4 I carry out my own study plan. 

SDL5 I seek assistance when facing learning problems. 

SDL6 I manage time well. 

SDL7 I set up my learning goals. 

SDL8 I have higher expectations for my learning performance. 

Learner control LC9 I can direct my own learning progress. 

LC10 I am not distracted by other online activities when 
learning online (instant messages, Internet surfing). 
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LC11 I repeated the online instructional materials on the basis 
of my needs. 

Motivation for 
learning 

MFL12 I am open to new ideas. 

MFL13 I have motivation to learn. 

MFL14 I improve from my mistakes. 

MFL15 I like to share my ideas with others. 

Online communication 
self-efficacy 

OCS16 I feel confident in using online tools (email, discussion) to 
effectively communicate with others. 

OCS17 I feel confident in expressing myself (emotions and 
humor) through text. 

OCS18 I feel confident in posting questions in online discussions. 

 
Appendix 2: Interview Guide  

Factors No Items 

Motivating factor 

1 Do you feel motivated to find new ideas in online learning?  

2 Do you feel motivated when making mistakes in online 
learning?  

3 Do you feel motivated to share your ideas with others (teacher 
or other students) in online learning? 

4 Do you feel motivated in using online tools to communicate 
with others in online learning?  

5 Do you feel motivated to actively participate in online learning? 

Demotivating factor 

6 Do you feel demotivated to find new ideas in online learning?  

7 Do you feel demotivated when making mistakes in online 
learning?  

8 Do you feel demotivated to share your ideas with others 
(teacher or other students) in online learning? 

9 Do you feel demotivated in using online tools to communicate 
with others in online learning?  

10 Do you feel demotivated to actively participate in online 
learning? 

 


